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C H A P T E R  I

SCME HISTORICAL ANIECEDEJTTS

The purpose of this dissertation is to present a case study, 
fran the perspective of the principal administrator, detailing the 
formation of an alternative school.

The school, located in New York City's Central Harlem, is 
popularly known as Harlem Prep. The legal name is the Harlem 
Preparatory School, Incorporated.

According to the 1964 HAKlfOU document, the population density 
and physical boundaries of Central Harlem are as follows:

Roughly, the boundaries of Central Harlem may 
be described as 110th Street on the South;
Third Avenue cm the east; the Harlem River on the northeast; and the parks bordering St. 
Nicholas, Morningside, and Manhattan Avenues 
on the west..

This comtunity, lying in a valley between 
Morningside and Washington Heights and the 
Harlem River, crowds 232,792 people within its 
three and one-half square mile area. This rep
resents over 100 people per acre. Given the fact that 94 percent of its population are 
Negro, it is not surprising that Harlem is . frequently called a ghetto.

%arlem Youth Opportunities Unlimited, Inc., Youth in the 
Ghetto, A Study of the Consequences of Powerlessness and a Blueprint for Change '(Mew VoBc': HAFYOU, 1964), p. 7̂, hereinafterHAFYCU.

%ARY0U, 98.
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The terra "ghetto," Italian in origin, was first used in 
sixteenth-century Venice to designate where Jews could live.
Today in America the word refers to an area of a town or city 
inhabited by Blacks or Puerto Ricans.

In New York City the areas of South Bronx, Bedford 
Stuyvesant in Brooklyn, South Jamaica, and Harlem are described 
as ghettos by non-residents. There is social pathology in these 
sections stemming from overcrowding, squalor, deteriorated 
housing, poverty, juvenile delinquency, high rates of adult 
crime, and disease. The interaction of these elements fosters 
instability within the individual, the family and the ccnrnunity.
These are the major factors that turn the ghetto into a slum.

The reaction of people forced to live under these conditions 
is resentment, rage, dispair, and frustration. The intensity 
of these feelings frequently leads to violence directed toward 
self, other residents of the corrmunity, and toward authority 
figures representing the dominant society. Harlem Prep is located 
in a ghetto. Most of its students live in ghettos.

One of the most serious challenges faced by Harlem Prep in 
reclaiming former dropouts is to convince them that training and 
education are practical means for bettering their lives. It is 
particularly difficult in view of the devastating and evil effects of
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segregation and die multiple subtleties of racial discrimination.
The claim that earlier inmigrants and poor people used education to 
raise their social and economic status is viewed as irrelevant.
Ihis view is partially correct. Writers differ over whether or not 
education played a major role in the upward mdbility of inmigrants 
and the poor.

Rush Welter pointed out that in the 1900’s education offered 
one way in which individuals night rise in American society; further
more, schools promised ocrpensation for some of the existing social 
deficiencies. ̂ seen in this light, the public school had the function 
of equalizing th condition of its clients by facilitating the move
ment of the poor and disadvantaged into the mainstream of American 
economic and social life.

This thinking contributed to the notion that the school was 
to beccme the primary agent for educating the masses.

Charles E. Silberman offered a different view. He wrote:

Far fron being "the great equalizer," the schools help perpetuate the differences in condition, or 
at the very least, do little to reduce than. If 
the United States is to become a truly just 
and humane society, the

3Rush Welter, Popular Education and Democratic Thought in America (New York: Colurtoia University Press, 1965), p. 1h9
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schools will have to do an inccrtparably 
better job than they are now doing of 
educating youngsters front minority-group and lower-class homes.4

He further wrote:

... we have also greatly romanticized the role the schools have played in stimulating 
social and economic mobility for immigrant 
and native-born lower-class people. For some groups, to be sure— the Japanese Anericans, 
the Greeks, and the Eastern European Jews, in 
particular— the schools have been the critical means of mobility, and so have served to en
large the democratic base of society.5For most iirmigrant groups, however—  
for the Irish, the Italians, the Poles, the Slavs, the groups which ocnprised the bulk of 
the immigration of the middle and late nine
teenth and early twentieth centuries— education was not an important means of mobility. Wages 
were so low and unemployment so frequent that the irrndgrants, mostly unskilled laborers, 
depended on their children's earnings as well 
as their own and their wives'.

In light of the increasing rate of high school dropouts in 
New York City, polemical discussions have contributed little 
assistance toward solution of the prcblesn. The Black, Chicano,

4Charles E. Silberman, Crisis in the Classroom, ihe Remaking of 
American Education (New York: Randan House, 1970), p. 53

Ŝilberman, 54.
Ŝilberman, 54-55.
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poor White, American Indian, and Puerto Rican have been frustrated 
in their attempts to make sizable econanic and social gains through 
the traditional educational process.

Hie lack of equal educational opportunity in present day 
America subverts the concept of universal education. This concept 
predates the Civil War. Advocates of the stature of Horace Mann, 
Henry Barnard, Jchn Pierce, and Samuel Lewis strove for political 
support to implement such a program. They viewed the local district 
school as the protector of the Republic, as well as the source of 
the hopes and aspirations of the people.

Mann was one of the earliest proponents of the public school 
movement. He believed that through universal education both man 
and his institutions would reflect the highest aspects of the 
society. He felt that the establishment of public schools would 
serve to deter evil, equalize human conditions, stabilize society, 
and create more wealth. There would be a more equable distribution 
of wealth, a lessening of crime, abatement of disease, longevity 
for the ocmnon man, and a happier society.

^Lawrence A. Cremin, The Transformation of the School, Progressivism 
in American Education, 1876-1957 (Hew York! Randan House, 1961), p. 8.
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Mann understood the functional relations that existed 
between freedom, self-government, and universal education. He 
felt that freedom could rest secure only as free men with knowledge 
were able to make intelligent decisions. Possessing the qualities 
of idealism and pragmatism, Mann recognized that knowledge was 
power, but that power could be utilized for good or for evil. The 
education of free men could never be merely intellectual; values 
and morals were also necessary components. Yet he feared that 
conflicts over values could be a possible source of conflict among 
diverse American people. Aware of the passion which people held for 
their religion, politics, and class, he sought a cxiimun value 
system within which diversity might flourish. This value system 
was to form a new unifying philosophy that would enhance the relations 
of Americans of every background and persuasion. His instrument in 
this effort would be the cormon school. Mann's school would be 
ccmnon— not as a school for the carmen people, but rather as a 
school cocrmun to all people. It would be open to all; provided by 
the state and the local cunmunity as part of the birthright of every 
child; it would serve rich and poor alike. Hie school would be 
tuition-free, but equal to any private institution. Finally, it would 
be non-sectarian, receiving children of all creeds, classes, and
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backgrounds. Although Mann was definitive in designating cate
gories of people to be educated in the cannon schools, he expli
citly failed to mention Black and American Indian youths.

Hiere was criticism and redefinition of the schools by 
Jchn Dewey and the Progressive Education Society in the early 
1900's. Dewey viewed the migration of people from rural areas 
to growing urban cities as a factor for the decline in the camrunity’s 
commitment and ability to educate the child. He postulated that 
the experience of living and working in a rural area furnished the 
child with the skills and knowledge to understand the process of 
the elements of production. The family and community were adjunct 
teachers, responsible for training the child to produce goods and 
perform services. Dewey felt that the large city fostered alien
ation, and stagnation in the child. The routinizaticn of factory 
work and the introduction of division of labor led to a moral break 
between the individual and the society. It then became the respon
sibility of the school to provide the experiences for the pupil 
wherein he could live in cooperative integration with others.
Dewey's laboratory School at the University of Chicago was modeled 
as a microcosm of his conceptualization of a democratic society.
The curriculum included development of skills in mathematics.



reading, science, and history. These areas would have relevancy 
for tiie student because they would be directly related to his life 
experience. In 1902 at a convention of the National Education 
Association, Dewey delivered an address that defined the school as 
a Social Center. His thinking was not solely philosophical. Dewey 
believed that the public schools had to assume added dimensions to

Qanswer the need of the emerging industrial society.

Dewey, like Mann who preceded him, was not just a critic 
of the school and its educational purpose: he was also an innovator
with a program for change.

During the era in which Mann was setting forth his views 
on the formation of the caiman school to prepare an enlightened 
citizenry to live in a free society, Frederick Douglass was 
fighting to enroll Black children in the public school in Steuben 
County, New York, The township had secured funds to build a new 
school through property taxation. Whites and Blacks owning prop
erty were taxed alike. Attempts were made to exclude Black chil
dren by the circulation of a petition drawn up by Whites favoring 
segregated education.

^Henry J. Perkinson, The Inperfect Panacea; American Faith in 
Education, 1865-1965 (New YorSfS l4ndcm H<*jse, 1968) , pp. 83-8̂ .
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In an editorial written by Douglass for the North Star 
in April, 1848, the situation was described in this way:

Hie town has just built a large and contnodious brick schoolhcuse. They have done this by 
imposing a special tax on all taxable property, 
making no distinction on account of the color of the persons owning it; and now that the 
schoolhouse is completed, a petition has been put in circulation, and has been numerously 
signed by the white inhabitants, designed to 
exclude colored children fron the school. We 
are here while this proposition is before the people, and are doing our best to defeat it.®

Douglass charrpioned the cause for the right of every 
American to attend public school without regard to race or class.

In the 1890’s, Booker T. Washington had emerged as a 
Black educator. He, too, believed that education was the answer 
to the Blade man’s depressed eoananic status, but he proposed a 
different kind of education for Black people frcm that for Whites. 
He felt that the education for the Black man should make him 
hurble, sinple, and of service to the ocrmunity. This philosophy 
tended to undermine the programs directed toward total equality 
of the races. Washington’s views of education were in conflict

QThe life and Writings of Frederick Douglass, Early Years, 1818-1849, ed. Philip S. Foner (4 volumes; New York: International
Publishers) , I, p. 301.
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with those of Douglass. The epitome of Washington's popularity 
with southern and northern VJiites occurred in 1895 when he made 
an address as a representative of the Blade race at the Atlanta 
Exposition. The speech, sometimes referred to as the "Atlanta 
Compromise," served to placate the southern White who feared that 
education of the Black man would take him away from the farm.

Washington's speech further alienated those Blacks strug
gling for an integrated education by these utterances:

The wisest among my race understand that 
the agitation of questions of social equality 
is the extremist folly, and that progress in 
the enjoyment of all the privileges that will 
cane to us must be the result of severe and constant struggle rather than of artificial 
farcing. No race that has anything to con
tribute to the markets of the world is long 
in any degree ostracized. It is important 
and right that all privileges of the law be ours, but it is vastly more important that we 
be prepared for the exercises of these privileges. The opportunity to earn a dollar in a 
factory just now is worth infinitely more than 
the opportunity to spend a dollar in an opera- 
house.1

Bom a slave in Virginia in 1856, experiencing severe 
poverty, working in a salt mine in West Virginia as a lad, all

10Boefcer T. Washington, Up Fran Slavery, in Three Negro Classics 
(New York: Avon Bocks, 1965), p. 149.
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served to mold the perceptions and character of Washington. His 
later concepts defining the type of education for Negroes, however, 
were largely due to his training at Hampton Institute, Virginia.

Hanpton Institute was founded by General Samuel Chapman 
Armstrong irmediately after the Civil War. Armstrong associated 
the future of the South with the practical education of the former 
slave to fit him for life. The basic instruction given at Hanpton 
consisted of manual training. Armstrong believed that the use 
of the hands would not only increase the earning power of the 
Black man, but that physical labor tended to promote fidelity, 
honesty, accuracy, persistence, and intelligence.^

Washington, concerned about the plight of his people, pro
moted an educational theory prograrrmatically oriented toward the 
acquisition of skills and attitudes amenable to the customs of the 
society of his era.

Ihe theory was conceptually static. It failed to provide 
for individual differences, interests, and aptitudes, the inter
relation of education and the level of motivation in a society, 
the personal goals set by the individual, and the inparted cues

■̂̂ Perkinson, 42-43.
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related to the society's expectations from its youth.

William E. B. Du Bois, although equally involved as Wash
ington in the struggle of Black people, differed in that he 
demanded full civil and human rights. Visualizing education in 
the broadest sense, he wrote:

The function of the university is not simply 
to teach bread-winning, or to furnish teachers 
for the public schools or to be a centre of 
polite society; it is above all, to be the 
organ of that fine adjustment between real life and the growing knowledge of life, an 
adjustment which forrrs the secret of civilization.^

Du Bois also felt that the universities were ultimately 
responsible for creating quality education in the South. He 
called upon educators, Vhite and Black, to unite in this effort:

Hie Wings of Atlanta are the caning universities 
of the South. They alone can bear the maiden past 
the temptations of golden fruit . . . Sadly did 
the Old South err in human education, despising the education of the masses, and niggardly in 
the support of the colleges. Her ancient university 
foundations dwindled and withered under the foul 
breath of slavery; and even since the war they have fought a failing fight for life in the tainted air 
of social unrest and cxnmercial selfishness, stunted

^William E. B. Du Bois, The Souls of Black Folk, in Three 
Negro Classics (New York: Avon Books, 1965), p. 268.



-  13 -

by the death of criticism, and starving for lack of broadly cultured men. And if this is 
the white South's need and danger, hew much heavier the danger and need of the freedmen's 
sons! . . . Why not here, and perhaps elsewhere, 
plant deeply and for all time centres of learning 
and living, colleges that yearly would send into 
the life of the South a few white men and a few 
black men of broad culture, catholic tolerance, and trained ability, joining their hands and 
giving to this squabble of the Races a decent 
and dignified peace?

Patience, Humility, Manners, and Taste, 
common schools and kindergartens, industrial and technical schools, literature and tolerance,—  
all these spring from knowledge and culture, the 
children of the university. So must men and 
nations build, not otherwise, not upside down.13

These writers were concerned with questions regarding the 
purpose of education, who was to receive an education, what the 
content of education should stress, and where the funding was to 
core from. Although they warned the country of the inherent danger 
in not developing schools to turn out enlightened citizens, their 
warnings were unheeded. Today, in America, the schools are under 
attack from the very society they were supposed to civilize.

Alarmed by the rising rates of crimes oenndtted by youths, 
the increasing nurber of young people using drugs, campus unrest.

■̂3Du Bois, 268-69.
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racial tensions in schools, low academic achievement, and violence 
in the public schools, present day critics place the major share 
of the blame on the schools. While this controversy rages, students 
ill-prepared to find a jcb in a technological society continue to 
drop out of school.

like earlier critics, current writers approach the goals 
of education, role of the school, and the extrinsic factors that 
affect the school from varied backgrounds and individual biases. 
Seme view the dropout himself as the problem vhile others separate 
the student from the problem. Daniel Schrieber wrote:

she school dropout for all the authentic concern 
the public has recently shown is not a new phenomenon, but the problem of the school dropout 
is. A little more than fifteen years ago, vhen 
more students dropped out of school than graduated, 
there was no noticeable public concern. A bey could leave school, find a jcb, and become an adult; 
today, he quickly finds out that he is not wanted 
by industry. Instead of a jcb, he has a promise of long periods of unemployment interspersed with 
short periods of working at dead-end unskilled jebs 
for low wages.^

Schrieber's statement is essentially true. It has a deeper 
meaning for the youth of Central Harlan. The HAKfOU document made

^ Profile of The School Dropout, ed. Daniel Schreiber (New 
York: Vintage Books, 1968) , p. 3.

BarryG
Highlight
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this statement:

For Central Harlem as well as for New York City and the nation, the nurrber of teenage 
youth will show a sharp increase during 
the next decade. It is estimated that by 1970, 
the nurfoer of teenage youth 16 to 21 years 
of age in Central Harlem will increase by 
40 per cent over the nutber in 1960. . . . The 
character of the city's labor market in which youth must find work is described by the New York City Youth Board:

New York City's youth must find their place in a manmoth, congested metro
polis where in 1960, 2,600,000 workers were enployed in non-manufacturing 
jobs. Most opportunities for private 
enplcyment were either with small firms 
or with giant firms of 1,000 employees. . . .  There are no statistics on youth employ

ment that pertain directly to the Harlem commu
nity, but it has been shown that the picture for Harlem residents is essentially the same 
as that for all non-whites living in New YorkCity.15

The document also indicated that when Central Harlem youths 
did find jabs they were in the lawer-status area.*6

Edgar Z. Friedenberg surmarizes sane of the qualities 
associated with the dropout: He is like the Eds el and should be
taken off the production line. He lacks discipline and basic skills. 
The extent of his horizons is limited to the fa# streets in his

15HARY0U, 262.
16HASK0U, 263.
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slum neighborhood. Concerned with sex and masculinity, he is 
the epitome of machismo. 17

In observing the system of values used for describing the 
dropout, Friedenberg gives a prime reason why youngsters leave 
school— adult insensitivity. This involved the nonverbal oontrtuni- 
cation between teacher and learner. Friedenberg describes it in 
this manner:

What is learned in high school, or for that matter anywhere at all, depends far less on 
what is taught than on what one actually 
experiences in the place.I8

Friederberg reaches the conclusion that the administration 
is more concerned with keeping order than with reclaiming youngsters. 
Teachers are considered ccnpetent to the degree that they are able 
to control their classes.^ Since order can be suppressive when 
overenthusiastically applied, schools may stifle children in the 
name of peace.

l^Edgar Z. Friedenberg, "An Ideology of School Withdrawal," 
Profile of The School Dropout, ed. Daniel Schrieber (New York: Vintage
Books, 1968) , pp. 24-25.

l^Edgar z. Friedenberg, Caning of Age in America (New York:
Randan House, 1963), p. 40.

-^Edgar Z. Friedenberg, "An Ideology of School Withdrawal," p. 25.
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Paul Goodman's observation that the dropout is a victim 
of family tensions, ccmnunity instability, racial prejudice, 
poverty, and emotional problems agrees in part with the findings 
of the HARYOU document.20 'This observation bears closer scrutiny. 
Can an assumption be made that the dropout possesses character
istics markedly different from other hunan beings? Is there 
definitive evidence that poverty, family problems, inner tensions, 
oannunity unrest, and racial discrimination are the primary 
factors that carpel a youngster to quit a school? True, there is 
a parametric relationship between these elements and the propen
sity to leave school, but the tendency to leave school is not 
found solely among the lower class, minorities, and the poor.
Joel Denker wrote:

Public high schools in suburbia are exploding; 
in the last two years boycotts, sit-ins, and 
other acts of rebellion have shattered these 
outwardly placid ocnmunities. But these are 
only the more visible signs of the disaffection which white middle-class kids feel. Mary 
activist students bum themselves out trying 
to transform their schools. Others are too 
pessimistic about the possibility of bringing about any substantive changes to even try. It 
is to these students that the idea of starting

20Paul Goodman, "Hie Universal Trap," Profile of Ihe School 
Dropout, ed. Daniel Schrieber (New York: Vintage Bocks, 1968), p. 26.
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their own school, outside the system, has the greatest appeal. All over the country, small 
groups of students are beginning to band together 
in order to form free schools. They are doing 
this with the aid of discontented teachers, parents, 
and other friendly souls, but it is their own 
boldness, more than anything else, that supplies 
the real energy for these projects. Dropping 
out of school means not only overcoming the resist
ance of one’s parents but also confronting the 
many regulations which the state has set up to hedge in the freedom of the young— the compulsory 
attendance, labor, anti-loitering, and other laws. 
Already a newsletter, Ihe New Schools Exchange, 
has been started to serve as a clearinghouse of information for people who want to start schools, 
teachers who want to teach in them, kids who want 
to drop out. That many more kids are dropping 
out of school than ever before is important in 
itself. That they are dropping out to develop 
counter̂ -ccnmunities that may in time further destroy the legitimacy of pihlic schools in the 
eyes of parents and their children is even more significant.21

In view of Deriker's contents, further research into the 
causes of why students drop out of school is indicated.

Students who wish to leave school and those who actually 
leave are found in urban and suburban ccmnrrunities. Table 1 
presents a picture of the public high school dropouts in New

21joel Denker, "Boredcm, Utopia, and 'Unprofessional Conduct, *" 
High School, ed. Ranald Gross and Paul Osterman (New York: Simon andSchuster, 1972) , pp. 179-80.



T A B L E  1
PUBLIC HIGH SCHOOL DROPOUTS, NEW YORK CITY, 1967-68 TO 1369-70a

Boroughs
1967-68 1968-69 1969-70

9-12
Enroll.

9-12
Dropouts

D/O as % 
of Enroll.

9-12
Enroll.

9-12
Dropouts

D/0 as % 
of Enroll.

9-12
Enroll. 9-12

Dropouts*3
D/O as % 
of Enroll.

New York City 289,799 28,208 9.7 296,176 32,317 10.9 316,956 32,748 10.3

Bronx 52,641 5,465 10.4 51,823 6,387 12.3 j 55,365 7,660 13.8
Brooklyn 105,322 10,178 9.7 107,981 11,492 10.6 113,276 11,136 9.8
Queens 73,243 5,349 7.3 74,337 6,023 8.1 82,128 6,426 7.8
Manhattan 46,556 6,680 14.3 49,956 7,723 15.5 52,696 6,660 12.6
Staten Island 12,037 536 4.5 12,079 692 5.7 13,491 866 6.4

aSource: New York State Education Department, Information Center on Education, 1972.
ktftirber of dropouts are reported by individual schools to obtain the dropout rate. Slight adjustments have 
been made to compensate for incomplete reporting at the school level to arrive at a figure for nrrber of 
of dropouts in each district.
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York City from 1967 to 1970. Although there is a steady increase 
in enrollment on a city-wide basis, there is not a sharp increase 
in the actual nwiber of youngsters dropping out of school. This 
is a partial explanation for the consistency in the dropout rate.

A ocnparison by boroughs shows that Manhattan had the highest 
dropout rate for two years. These years, 1967 through 1969, were 
also the formative years of Harlem Prep. The boroughs of Manhat
tan and the Bronx have the highest rate of dropouts, with Brooklyn, 
Queens, and Staten Island following in descending order. For the 
three years covered by the table, the boroughs of Manhattan, Bronx, 
and Brooklyn had a higher dropout rate than New York City had for 
the same period.

It is difficult to view these figures with catplete detach
ment. These nurbers represent human beings. They do not tell the 
story of the desperation, feelings of alienation, and the fear ex
perienced by the dropout who often hides these feelings, even from 
himself.

This study has significance for the school administrator 
who may desire to democratize his school through shared decision
making. There are ideas for the supervisor who seeks to approach 
teacher education and observation in non-traditional ways. There
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is encouragement for the teacher dedicated to humanizing relations 
in the classman. Through learning of the progress of the students 
at Harlan Prep, students contemplating dropping out of school can 
find hope to stay and graduate, the involvement of our parents can 
serve to inspire other parents desiring to bring about positive 
changes in their schools. The acceptance of the school by the 
Harlem carrrnunity may suggest ways that other ghetto ocmnunities 
could use to irake their schools more responsive. It should also 
be noted that in spite of the large amount of publicity given 
Harlem Prep in books, magazines, newspapers, radio and television, 
this is the first time that the administrator who began the school 
has had the opportunity to describe the program at length.

The case study is delimited to discussion of the purpose 
for the development of the Harlan Preparatory School as an 
experiment to reclaim former high school dropouts in the New York 
City area. It is concerned with the organizational structure, 
administrative decisions relating to faculty, students, ccmnunity 
groups, and external organizations involved in the life of the 
school.

The importance of a meaningful philosophy for unifying such 
disparate elements as the faculty, students, parents, conmmity,
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and the Board of Trustees is described. Hie rationale for the 
use of shared decision-making and the reaction to its imple
mentation is included.

The program for orienting student teachers and administrative 
trainees for working in urban schools is discussed.

The study also considers recommendations for the evaluation 
of programs of this type, and outlines seme of the strategies 
used at Harlem Prep for obtaining public and private support.



\
I

C H A P T E R  I I

THE PILLARS OF HARLEM PREP: TOE PHILOSOPHY,
FACULTY, AND PROGRAM

The Philosophy of Harlem Prep

Hie Provisional Charter of the Harlem Preparatory School, 
granted by the Board of Regents on behalf of the New York State 
Department of Education on July 28, 1967, outlined the objectives 
of the school in these terms:

To establish, conduct, operate and maintain 
a non-sectarian, private, college preparatory 
school for bays and girls between the ages of 
15 and 21 who have dropped out of school, or who are about to drop out of school, and who, 
in the opinion of the administration of the school, can be motivated to corplete a secondary 
education, to provide such education for such boys and girls, and to develop liaison with a 
nurrber of colleges willing and eager to accept 
such graduates; and to provide, when feasible, tutorial and remedial instruction on the premises 
for younger children who need not be enrolled in 
the formal program.

This document established Harlem Prep as a legal entity 
by virtue of the authority vested in the state. Now that the 
objectives were specified, the Board of Trustees of the school 
delegated the task of implementing them to the Headmaster, The

-  23 -

BarryG
Highlight



-  24 -

Headmaster felt it unwise to develop any of the school's philo
sophies without first appraising current thinking in the canmu- 
nity. The administrator knew that there were feelings of bitter 
disappointment throughout the ccrnnunity over the lack of enforce
ment of the 1954 Supreme Court decision.

At that time, the sociological reality of Central Harlan 
was ferment, conflict, disillusionment, with a concomitant 
heightened political awareness. There were new social, political, 
and religious forces whose inpetus came from grass root leaders.
These leaders were able to articulate the feelings of the ooratru- 
nity while channeling them into political action. They spoke of 
the reinforcing factors of. the collective feeling of powerlessness, 
and the individual's reaction to the essential impotence of his 
minority status. They were not concerned with accomodation nor 
resolution of conflict. They were more concerned with the insti
tutionalization of these two elements at the collective level to 
develop political power for the ccrnnunity.

Prior to 1968 one might say with a high degree of certainty 
that the people of Central Harlem were primarily Democrats. The 
new leaders, for the most part young people, spoke publicly about 
the basic racial conflicts and feelings of ambivalence that persisted
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even among the more liberal faction of the Democratic Party.
They stated that even the most highly prepared and experienced 
Black man was denied high level policy making positions in New 
York City. They felt this to be particularly true when the Black 
man was known to be militant or politically astute.

This new grass root group formed a political elite who 
purported that they spoke for the Blacks in the ocrmunity. They 
were independent, sarber, and popular among the youth. Aware of 
the potential political power in Harlem, they organized voter 
registration drives among welfare mothers. United Neighborhood 
Boards, former drug addicts, and the poor. They encouraged bloc 
voting. The ccnmunity was told to use their votes as a resource 
to negotiate with the bidder who offered them the best deal.

There was a new identification with Africa by the young. 
Many people adopted names believed to be African in origin* There 
was a resurgence of interest in African culture and the desire to 
learn Swahili. People walked along the streets of Harlem wearing 
African-styled clothing. The slogan, "Black Power," replaced 
"Freedom Now.” It was the time when pride in one's blackness 
overshadowed former feelings of racial inferiority.
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The traditional leaders of the past were challenged by 
the emerging young spokesmen. The traditional leaders had worked 
for racial harmony and a non-segregated society. The new leaders 
spoke of Black autanary and racial separateness. Respect for 
law enforcement within the canrnunity was minimal. A cop was the 
object of suspicion whether White or Black. Hatred for Whites 
was openly expressed. Polarization between the races increased.

After meeting with ccmnunity groups and listening to 
disparate points of view, the Headmaster made this decision.
Ethics, morality, and humanity would not be sacrificed for com
munity acceptance of the school, nor for political expediency.
Aware that there was an element of danger in not sinscribing to 
the ideas of the more militant elements of the ccmnunity, the 
Headmaster accepted full responsibility for any future disapproval 
or hostility directed toward Harlan Prep. The administrator be
lieved that this nascent institution had to enbraoe a philosophy 
that contained the seeds of the school's ultimate goal.

Divisiveness in the ccmnunity caused by inter-group rival
ries placed the school in a sensitive position. After discussions 
with representatives of the Black Panther Party, Black Nationalists, 
followers of Marcus Garvey, believers of the deceased Malcolm X,
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Pan Africanists, religious leaders, moderate political thinkers, 
and a group called the Five-Percenters; and following an analysis 
of each group's demands, the Headmaster determined that Harlem 
Prep would never fulfill its purpose if it had to serve so many 
different masters.

It became apparent that these factions wished to change 
the school's philosophy. Desiring a ccmnunity high school in 
Central Harlem, they defined the purpose of the school in terms 
of their own biases. Menbers of these factions openly applied 
pressure on the Headmaster to enroll their own students without 
regard for his authority. The administrator knew that to yield 
to coercion, could lead to further ccmnunity tension, and the 
possible charge of his favoring one group over another.

lhe administrator made the decision, and publicized it: 
Harlem Prep would serve each student regardless of political or 
religious affiliation. It was essential for the future life of 
the school that admissions criteria be based upon a principle of 
justice. A persistent criticism of the city's ptblic schools 
concerned the inconsistency observed between professed philo
sophy and stated goals. If true, such a divergence could lead 
to intraorganizationa 1 confusion, reluctance on the part of the
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faculty to make decisions, and create feelings of insecurity 
among the students.

The Headnaster felt it inpossible to implement a viable 
educational program where divergence between philosophy and 
objectives existed. To avoid this error, the administration, 
faculty, students, and parents met to discuss the topic. The 
result was the formulation of the principle that school philo
sophies must be reflected in terms of operant behavior through
out every aspect of the schools program.

In brief, the school could not be isolated from existing 
catmunity problems. Its clients, students who lived in these 
areas, reflected the feelings and attitudes that permeated their 
neighborhoods. Thus, the school accepted the responsibility of 
assisting each student to remove any obstacle that prevented his 
intellectual, physical, social, and emotional growth. This in
spired Harlem Prep to develop principles sensitive to changing 
demands, realistic in terms of attainment, just in application, 
and sufficiently honest to accept criticism.

The Headmaster believes that the administrator starting a 
new program is responsible for establishing a school climate where 
creative energies can be released. If a program is to serve as
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a model worthy of replication, every facet of the system must 
be open to public scrutiny,

A supportive atmosphere encourages students and faculty 
to express unpopular viewpoints or to make criticisms without 
fear of administrative retaliation, The chief administrator 
must possess the internal security to accept criticism without 
feeling threatened. The major reason for this approach is to 
facilitate school-wide ccrrniunication. Shared knowledge eliminates 
the spread of minors and enhances the process of sharing decision
making.

The Headnaster believes that the struggle to democratize 
the school must continue without abatement. Discussing democracy 
within the process of education is not the same as inplementing 
it. Everyone involved in the ays ten must make an honest effort 
to work through personal prejudices, bigotries, and other stereo
typed notions. The prdblen of eradicating entity between the 
races is the most challenging issue of our times.

Thus the basic philosophy of Harlem Prep is that the pur
pose of man is to contribute to an ever-advancing civilization.
It is a moral imperative that every individual be given the 
opportunity to obtain the education he needs to make his contri-
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button. Because of the racial and cultural differences that exist in 
the world, our students are exposed to an education that prepares one 
to live and function in a multi-religious, multi-cultural, multi-racial 
society. Observing the accelerated pace at which man is exposed to 
new inventions, the atdninistrator believes that education must also 
prepare students to live in harmory with technological advances.
Alvin Tbffler uses the term "future shock" to describe the stress and 
disorientation induced in individuals when they are subjected to rapid 
change in a short time span.1

The problem of discrimination against women still exists. Hie 
administrator adopted the policy that females may participate in school 
activities on an equal basis with male students. This is still a dif- 
icult principle to inplement. Seme of the students are merrbers of 
religious groups who teach that women are stbservient to men. To 
maintain amicable relations with these groups, the administration makes 
no attenpt to supplant their values outside of the school setting. 
Equality of men and women, however, is still a tenet of Harlem Prep.

Although the city's public schools do irrpart practical knowledge 
that scene students find useful, teach useful facts and skills, and 
each year graduate young people to take their place in the ranks of 
industry, business, and government, most people agree that the public

^Alvin Toffler, Future Shock (New York: Bantam Bocks, 1970), p. 2.
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school systan is lacking sane essentials. Young people change 
jobs frequently, thus presenting a picture of spotty jcb records. 
They are overly concerned about financial rewards, and will 
sacrifice jcb satisfaction for money. Mare of their time is spent 
seeking pleasure. They are not overly concerned with giving 
service to the less fortunate. Minority youths also behave in 
this manner. Misconceptions about minority youths, however, are 
discussed more fully din Chapter IV.

One must wonder whether this sane educational systan is 
failing to inculcate in students the paramount moral attitudes 
and spiritual precepts which give purpose to life and unity to 
our society in this age. Specifically, public school curriculum 
is failing to address itself to the ultimate needs of this age, 
the unity of mankind, service to mankind, and the building of 
universal peace.

Insofar as moral and spiritual values are excluded fran 
the curriculum, the schools will continue to spam monsters and 
rear savages. Applicants for admission to Harlem Prep present 
the same picture. They, too, are more concerned with self 
than with service.

The Headmaster, after consulting with faculty and students, 
made the decision to include service as an ongoing and integral
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part of the curriculum. This involved teachers, parents, ccrrmunity 
agencies, public schools and our students. Administratively the 
program is not difficult to begin, follow-up, and evaluate. Hie 
Headmaster is responsible for communicating with organizations 
who use volunteer workers. After ascertaining the number of volun
teers each organization will accept from Harlem Prep, the infor
mation is transmitted to the faculty. It then becomes the respon
sibility of the faculty to divide themselves into work-teams, 
recruit students interested in a particular area of service, assign 
the students to the organizations, articulate on a regular basis 
with the receiving agencies, provide continuous guidance to the 
students, and evaluate the service of the student. Student, agency 
representative, parents, and teacher form the evaluation team.
Parents are involved because their legal consent is required when 
a student is younger than seventeen.

Since the opening of Harlan Prep in 1967, the school has had 
students serve as tutors in elementary and junior high schools.
Hie skills they leam in Harlem Prep are utilized without a long 
lapse in time between the acquiring of the skills and their application. 
Hie students set up street academies to tutor youngersters in their 
cwn communities. In addition, they visit hospitals to play with 
children who might vegetate from the lack of human contact and
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parental visits. They assist the hospital staffs by reading to 
or playing quiet games with the aged. Seme of the students remain 
in school after hours and tutor others in mathematics and reading. 
Parents, teachers, and ccmnunity groups send children to the school 
to receive remedial help. The school provides these services be
tween the hours of three and five o'clock. The school is also 
opened on Saturday to provide the same services to youngsters who 
walk in off of the streets seeking help.

The students receive no pay for these services. The school 
discovered that the experience of serving another has a positive 
effect on student attitudes. The students, some far the first 
time, discover that they have the capacity to care. They beccme 
deeply involved with the hopes, fears, and aspirations of the 
people they serve. Warm friendships are formed with the nurses, 
doctors, social workers, nursing aides, and elderly at Harlem 
Hospital. They beccme protective of their charges and take great 
pride in their smallest achievement. Whenever one of the tutored 
youngsters shews improvement in reading or mathematics, the Harlem 
Prep tutor displays pride and jay. These students who reenter the 
public schools as tutors develop new perceptions about public 
education. They verbalize the difficulty involved in attempting 
to teach when the class is noisy and restive. They begin to view
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the public school teacher differently. Through the students* 
involvement in the public schools, they begin to understand same 
of the difficulties involved in teaching.

The Headmaster accepts the theory that behavior is learned. 
This theory serves as the underlying reason for developing a 
service-oriented program at Harlem Prep. The characteristics 
of selflessness, dedication, respect for self, and the ability to 
accept and to return love are therefore learned responses. From 
the inception of the service-oriented program in the fall of 1967, 
the administrator was able to detect observable attitudional changes 
in the students of Harlem Prep that are still evident today.

The entire program was inspired by the philosophic idea that 
man is innately good. Traumatic experiences, although damaging to 
the youngster, can be reversed in sate instances if positive human
izing experiences are introduced early enough. It is the school's 
responsibility to serve as an advocate for the young whenever they 
are abused and dehumanized. This is the policy of Harlem Prep.
One result is the unity displayed by young people toward each other 
and toward the school.

The philosophy of Harlan Prep attempts to refocus the thinking 
of our young people through the curriculum, faculty, administrative
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structure, shared decision-making, and total school experience at 
least to explore these principles: There will be equality of the
races; equality of men and women must be established; science and 
technology must be used for moral purposes; service is to be maxi
mized and ĉ rerinvolvement in materialism minimized; and unity can 
be achieved through diversity.

There is a covenant between the school and students. This 
is a moral contract. The goal is simple but explicit: Every grad
uate from Harlem Prep has pledged to give service to a community 
upcn graduating from college.

Characteristics of the Faculty

In order to test philosophical principles, explore curricular 
materials for interest value with students, develop concepts about 
student-teacher relations, and to be permitted to make mistakes 
early in the program, the Headmaster employed instructors who pos
es sed a wide range of teaching experiences and ability. The 
preferred experience was teaching in junior high school, independent 
school, or instructing in a college situation. The administrator 
knew that the entering class had reading difficulties, problems in 
relating to authority figures, a professed dislike for formal schooling, 
but a desire to try the path of education again to change
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their lot in life. It was therefore necessary to enploy teachers 
with the skills and enpathic attitudes to serve these students.

When Harlem Prep first opened its doors on October 2, 1967, 
at the 369th National Guard Armory, the staff consisted of two ad
ministrators, seven instructors, one Street Worker who served in 
the capacity of a counselor, and cue Executive Secretary. Forty- 
nine students were enrolled. The school used the armory as its 
first hare because there were no other suitable facilities in 
Central Harlem in which to house a school. In addition, the physical 
plant had to be able to pass the rigid tests established by the 
Bureau of Buildings, the Health Department, the Fire Department, the 
Sanitation Department, and the State Department of Education. The 
armory met these requirements.

The Headmaster feared that the sterile, echoing, cavernous, 
fart-like building would have a depressing effect on faculty and 
students. This did not happen. The armory was only able to provide 
one classroan with a capacity to seat forty students, one small 
auditorium, with a capacity to hold sixty people, and three small 
offices for the administration. The physical arrangement was to 
govern the thinking for renovating the supermarket that students 
now call home.
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The adninistrator observed that teacher and student began 
to develop an understanding of one another. In sane instances, 
warm friendships developed. The faculty could adapt to crisis 
situations quickly and resume classroom instruction. Students who 
at first resented the physical arrangement where seven classes were 
carried on simultaneously, soon grew accustomed to this situation.
This was the administrator's first experience with the cpen-classroan 
organizational setup. The teachers enjoyed the excitement of the 
openness, and the students felt free and unconfined.

The administrator hypothesized that one important charac
teristic for successful teaching at Harlem Prep was the ability to 
be flexible. Another helpful trait was a sense of humor. Know
ledge of subject matter was the primary quality needed by the 
teacher. Knowledge of subject matter, however, did not supplant 
other qualities. The administrator discovered that the process of 
screening for possible instructors need not be ccnplex nor lengthy.

The applications for teaching positions are designed to 
obtain information such as degrees earned, colleges attended, work 
experience, hobbies, and the other usual vital statistics. A tran
script is not needed for initial application for a position. Harlem 
Prep then follows this procedure. The applicant is interviewed by the
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chairman of the department of his specialty. Philosophy, goals, and 
objectives are discussed by chairman and applicant, The chairman 
seeks to obtain specific information as to types of previous edu
cational and social experiences that could enhance the teaching- 
learning process. The chairman probes in the areas of human re
lations to gain a superficial idea as to the applicant's ability to 
get along with people. The school is particularly concerned about 
the ability of a faculty member to accept a student without imposing 
his own personal value system.

If the chairman has positive feelings regarding the ability 
of the applicant to function at Harlem Prep, the next step in the 
procedure is to have an interview with the Headmaster, the chairman, 
and a student representative. The Headmaster usually asks one 
question: "What do you do?" If the applicant begins the dialogue
discussing his ability to teach a subject, the administrator then 
asks the specific question: "How might you deal with students who
have left school with negative feelings?" If the applicant reveals 
feelings of concern, ocnntLtment, and the desire to work with such a 
student, they proceed to the next step. The applicant is asked to 
teach for a two-week period to ascertain whether or not he is com
fortable in an open learning situation, and whether or not he is 
able to relate to the students. The student msiber of the inter-
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viewing camittee may ask any question he desires. At the conclusion 
of the two-week experimental teaching period, the applicant meets with 
the administrator, chairman, and a few students for an evaluation of 
the trial period. If two-thirds of the ooranittee feel the input of 
the applicant will assist in the grcwth of Harlem Prep, he is invited 
to sign a contract.

The Headmaster freely admits that the process is time consuming 
and costly in terms of finances and human emotion. He has found, how
ever, that the procedure has prevented the school from having a high 
turnover rate of instructors. The teacher must be paid for the two- 
week trial period, and in the event that he is not employed, the money 
has been used unproductively. The two weeks that have been used as an 
induction period can serve to interrupt the smooth flow of the teach
ing-learning process when the instructor does not remain on staff.
In spite of these negatives, the procedure has insured that faculty 
members possess the attributes necessary to work effectively with 
a sophisticated group of students.

A teacher's hobby may serve as a resource. Seme hobbies can 
serve to stimulate the student's interest in new vocational areas 
and provide the teacher with materials that may motivate learning. 
After interviewing one nun, the Headmaster made the discovery that
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she assisted her father in training horses while in college. She 
was familiar with the jargon, hopes, and expectations of jockeys, 
and the plans of horse owners. Because of this hobby, she was able 
to teach sirtple theories of probability to students who were not 
particularly interested in the subject. Her knowledge of "odds” 
and "favorites" excited the class and horse racing forms were used 
to make the subject more realistic. Mike Williams, one of the 
younger teachers, attended Harlem Prep and was graduated from Ithaca 
College this past June. He was an All-American basketball player 
at Ithaca. He is exceptionally popular with the student body. He 
uses his hobby and his education, however, to drive heme the lessen 
that hobbies can have financial return when they are acccrpanied by 
education.

Because establishing a high school in Central Harlem, iden
tifying dropouts desiring college education, providing means for 
their entering college, and influencing colleges to make institu
tional changes for admitting dropouts were all experimental goals, 
the Headmaster felt that the time was opportune to test the concept 
of enploying a faculty with diverse racial, religious, and political 
backgrounds.

In order to demonstrate this cormitment, the Headmaster pro
ceeded with a deliberate plan for the employment of Catholic nuns,
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Jews, Protestants, Muslims, Baha'is, and agnostics as faculty 
members. The administrator employed a Falashan Jew, b o m  in 
Ethiopia; a Pakistani economics teacher who claimed to be an 
agnostic; a young Black man who taught English and was an actor; 
a Baha'i who taught history and drove race cars as a hobby; 
a young Black woman who served as student counselor; another 
young Black man who taught mathematics and science; and three 
White nuns who wore black habits. One of the nuns served as the 
first assistant to the Headmaster. To include scmeane from 
the Spanish-speaking group, the Headmaster enployed an executive 
secretary who was Puerto Rican.

Thus, the school was started with a faculty consisting of 
six Blacks, including the Headmaster; three VJhites, one Puerto 
Rican, and one Pakistani. It was the task of the Headmaster to 
mold these individuals into a cohesive group in spite of their 
differences. The administrator inpressed upon the faculty that 
they had no choice but to develop unified relationships to prove 
to students and ccmnunity that unity in diversity was workable 
at Harlem Prep.

Because the chief administrator was enployed by the Board 
of Trustees of Harlem Prep in August, there was a tight schedule
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to follow if the school was to open can October 2, 1967. Ehplnyment 
of the nine-mssrber staff was ccnpleted by the last week in Sep tenter. 
Hie staff had to secure a temporary school site, obtain a Charter 
to operate as a school, screen applicants, develop a flexible pro
gram, and develop a methodology for reaching the former dropouts.
She pressure of time was a bounty. Hie faculty was forced to work 
together for long hours under difficult conditions. A camaraderie 
developed. They discovered that they had more similarities than 
differences.

Hie staff was a small one; therefore each instructor had to 
teach more than one subject. Hie Headmaster had to meet this re
quirement as wall. He taught mathematics, psychology, and counseled 
students. Hie assistant to the Headmaster instructed in logic and 
English. Hie teacher of economics also instructed the political 
science class. Hie instructors of English taught in all areas of 
English, and served as remedied reading instructors. Hie African 
studies teacher taught American History also. As a result of this 
experience, the administrator decided that an applicant for a 
teaching position at Harlem Prep must be skilled in instructing in 
more than one subject area.

There was another problem that had to be solved by adminis-
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tration and faculty. There were no authorities to orient the staff 
on preparing the dropout for entering college. There was little 
positive literature devoted to the topic of the dropout and his 
characteristics. Although there was a plethora of writing about 
the delinquent and on gang behavior, this information was of little 
value to the staff. Less than one percent of the applicants indi
cated that they had been adjudicated to be delinquent. Besides, 
they were more affiliated with militant political groups than with 
gangs. The Headmaster could find no information in the literature 
concerning developing a school for dropouts who were predominantly 
Black. This made Harlem Prep an experimented school. This made 
the staff pioneers in an educational venture.

In the absence of such material, it became the responsibility 
of the administration, faculty, and students to design a program to 
meet the specific needs defined by this group. They accepted the 
challenge. Wien the school opened its doors with forty-nine students, 
the faculty still had not finalized plans. They invited student par
ticipation for deciding the format of courses, areas within subjects 
they desired to have stressed, and the criteria upon which grades 
were to be given.

Frequent formal and informal meetings were held. The faculty 
encouraged students to take an active part. They desired the students
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to learn that they were equally responsible for the success of the 
school. They also wanted the students to understand that the 
burden for learning was truly their own responsibility. These 
open discussions helped to eliminate defensive reactions cn the 
part of teacher and student. The pronoun ,twe" was adopted and 
used more than the pronoun "I." The differences in race, reli
gion, and politics did not hincter the consultative process. Stu
dents and teachers began to relate to one another as human beings. 
This result taught the Headmaster that involving the school in 
goal-directed programs, in which everyone realized their purpose,
W e is  more effective than speechmaking and reciting slogans.

It also became apparent to the administrator that the 
faculty was not as concerned with earning salaries as they were 
with serving students. Harlem Prep could not ccnpete in terms of 
salary with the New York city Board of Education. The teachers 
called themselves "educational servants." Their behavior gave 
credence to the name. They displayed humility, patience, ccnpassion, 
and leadership when needed. It was the teachers who broke through 
the walls of suspicion set up by the students, and demonstrated to 
them that the beginning of love was but the absence of hate.

It is iirportant to dispel the notion that the faculty had
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long successful years of teaching. One of the nuns was twenty-one, 
and had just graduated from college. A mathematics teacher was 
twenty years old with one year of teaching experience. The oldest 
member of the faculty was fifty and had taught in college. Just 
three members of the faculty had teaching experience in New York 
City public schools, The school’s counselor, who preferred to be 
called a street worker, had three years of experience working with 
young people who were in the New York Urban League Street Academies. 
The faculty's age range was from twenty to fifty. The range for 
nunber of years in teaching was from no years of experience to 
seventeen years of experience. Two staff members held the doctor
ate degree; three held the Master of Arts; the rest possessed 
baccalaureate degrees.

This information shows that teaching experience and age are 
not ranked high on the list of qualifications necessary for teaching 
at Harlem Prep. Indeed, the administrator was concerned about aca
demic cxxipetency, but more concerned about the instructor's ability 
to be flexible in experimenting with varied methods of teaching, 
and the instructor's sincere belief that every youngster could 
learn unless there was severe brain damage or deep-seated psycho
pathology. These were the most important guidelines for erploy- 
ment of faculty members at the inception of the school; these are
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still the principal guidelines today.

In brief, the administrator believes that in order for an 
instructor to be successful at Harlem Prep, he must possess these 
qualities: knowledge of his subject area; knowledge of the
ccrmunity in which he serves; seme understanding of the factors 
that lead to a student's dropping out of school; internal security; 
desire to serve; and the ability to love and accept love.

The Program of Harlem Prep

During the months prior to the opening of the school, the 
faculty devoted much time to discussion of goals for the school, 
the relation of goals to curriculum, and the type of education 
needed to make the experiment a success. Seventy-five appli
cations were received for entrance into the first class. Forty- 
nine were finally selected. The criteria for accepting the forty- 
nine were based on a basal reading score of 8.0, ccmpletion of 
eleven years of public or private schooling, and recommendations 
from the directors of the Street Academies. The first class was 
composed primarily of young people who had attended a Street Aca- 
deny.

The faculty had reviewed the applications for information 
relating to age, sex, last grade ocnpleted, health, military and
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employment status. The administrator informally asked applicants 
why they had left school. The responses varied from indifference 
to learning, to statements that the school was the personal enany 
of the student. Not one of the seventy-five applicants gave fi
nancial hardship as the cause for leaving school. The recurrent 
theme, however, was that the subjects taught in school bore no 
relation to the student's surviving in everyday life. The most 
popular way of expressing this feeling was to state that the sub
jects were "not relevant." Formal personal interview yielded little 
further information. The verbal responses did reveal student dis
affection with the impersonality of the public high school. There 
were statements that teachers did not care about the students; that 
teachers made no honest attempt to know the student as an individual; 
that teachers were prejudiced in their handling of matters con
cerning Blades and Puerto Ricans. One student stated with quiet 
bitterness: "The teacher stands in front of the classrocm parceling
out bits of divinity as though he were God." It does not matter 
whether the observations of the students were absolutely true. It 
is important to the educator that they perceived the school and its 
environment in this manner.

The faculty, knowing that the word "relevant" had deeper 
implications, held prolonged and heated discussions about the
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connotations of the word and the effect that words could have on 
people. The administrator believed that the debate was meanigful. 
Words strung together in sane logical fashion determine language.
It is through words that ideas, wishes, directions, abstractions, 
and progress in the human sense are promulgated. But as educators, 
the staff must also be sensitive of the multitude of sounds and 
rhetoric that bombard the students from all media, the purpose of 
which is not the enhancement of man, but the stimulation of dart- 
ant, secondary drives in order to irtpel people to purchase items 
of questionable value. The staff had to be cone aware that words, 
whose pcwer could inspire one to loftiness, could also hurt, debase, 
and became merely raucous jargon. Yet words are the necessary 
means for transmitting knowledge. Knowledge, in turn, motivates 
our youth toward contributing to an ever-advancing civilization. 
Whatever the word "relevant" meant to the student, the staff of Harlem 
Prep had to bring about a change in attitude so that learning could 
take an the quality of joy.

The faculty knew that when they discussed education in 
terms of the dropout, they were entering an uncharted wilderness.
The easy solution was to retreat behind tradition. They knew what 
schools had taught their grandparents, their own parents, and them
selves. Biey were in conflict over using the methods of the past.
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They did not attempt to avoid the problem by hiding behind pseudo
scientific theories of permissiveness, life-adjustment, and learning 
for living. They questioned the effectiveness of an education for 
a youth living in this age which was a replication of the education 
given his grandfather. They were fearful of repeating mistakes of 
the public schools; at tie same time their aim was to prepare the 
student for a responsible role in society. The staff agreed that 
lasting discipline came from self-inposed discipline. They knew 
that the students did not admire the achievements of military gen
erals, captains of industry, inventors of gadgets, television stars, 
and politicians. Still, they knew that the school oould not sustain 
the hatreds borne by the students, for hatred oould lead to violence.

The transcripts from former high schools were of little help. 
They did not tell of the hopes, aspirations, and true potential of 
the students. They merely defined their assumed limitations. If the 
school had based acceptance criteria on these transcripts, few 
applicants would have even been admitted to Harlem Prep. The staff 
did discover, however, that most of the students lacked purpose. It 
was the Headmaster's belief that to be out of touch with one's 
purpose was to be powerless. Subjects had to be offered that gave the 
student an opportunity to discover his true worth. True, a college 
degree did enhance the opportunities far obtaining a well-paying 
position. True, the degree was important in a society

BarryG
Highlight



-  50 -

where credentials were valued. True, money and influence were 
elements of power; but the students had to break the lock-step 
that prevented their effecting orderly change in the society. 
Subjects, therefore, had to offer more than factual information. 
Teachers had to expose the students to concepts that addressed 
themselves to the spiritual nature of man. Power is not all 
physical. Students had to learn that power undirected was energy 
diffused; power uncontrolled was power that destroyed; power 
directed toward personal gain was not beneficial to the society; 
and power used for control of others was destructive of the human 
spirit.

Ihe implications for subject matter and curriculum develop
ment were the result of the needs presented by the students. The 
tyranny displayed by former teachers, and tyranny in the streets 
of the ghetto would not be perpetuated at Harlem Prep. The staff 
took the position that man is not only animal; he is spiritual as 
well. For these reasons, the school embarked upon a non-traditicnal 
approach to presenting subject matter, but a traditional approach 
regarding grading, attendance, assignment of homework, and high 
expectations for the students.
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Hcmoculture in Human Development

One concept that significantly influenced the administrator 
in guiding the faculty in curriculum development and in suggesting 
a model for working with students was suggested by Stanwood Ccbb's 
theory of Homoculture. According to Cobb, the underlying thought 
that inspires the educator and a necessary ingredient for the 
universality of education is hcmoculture— the scientific cultivation 
of man to the point of his most ocnplete perfectability. ̂

Cobb uses analogies to help clarify the concept. When a 
scientist is involved in the texture and food producing value of 
the soil, he is involved with agriculture. The man concerned with 
the development of healthy fruits, herbs, and flowers, uses the 
science of horticulture. When curriculum, instruction, and the 
goals of education are directed toward developing youth who 
minimize concern for materialism and maximize an interest in serv
ice, this is the process of hcmoculture. The root homo pertains 
to the species Hero sapiens; the compound ending culturist refers 
to the process of instituting a curriculum that is addressed to the

Stanwood Cobb, Hcmoculture-The Development of the Individual 
to his Highest Degree of Perf ectability (Washington, D.C.: Avalon 
Press, 1949) , p. 5.

3Stanwood Cobb, pp. 3 17.
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moral development of the student's character oanoanitant with the 
acquisition of other subject matter.

The Headmaster writes:
.. .when the educator becomes concerned with 

the scientific development of youth who will 
minimize concern for materialism and maximize 
an interest in service.. .The educator involved 
in such a program may be defined as a hcmo- 
culturist.The subjects to be taught will not change 
appreciably. Mathematics, science, arts and crafts, philosophy, and history will still be 
valuable. Foreign languages will beocme less important as the sole satisfactory means for 
penetrating foreign cultures since all children will be taught, in addition to their own 
language, a single universal language. The 
curriculum will address itself to the ultimate needs of this new age: the unity of mankind,
and the building of universal peace. All courses will be designed to draw existing knowledge into a meaningful integrated package 
and to permit solution of the social and  ̂
scientific problems that plague mankind today.

The unified approach to curriculum as practiced at Harlem 
Prep seek to reflect the needs of this age: the oneness of mankind;
the cooperation and interdependence of all nations; the moral use 
of science and technology; and the spirtualization of materialistic 
values. The administrator did not offer courses in Black Studies 
because there was no clear definition of that area of study. 
Futhermore, the Headmaster feels that if the school is to offer a

Edward F. Carpenter, "Harlem Prep: Hcnocultural Education 
for a New Eta", World Order, V, (Wilmette, III.: Baha'i Publishing Trust, 19"/O), pp. 43-44.
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course in Black Studies, then it is only fair that courses in White, 
Brtxrn and Red Studies be offered as well. There is a fallacy in 
this type of thinking. This administrator believes that the evolution 
of man and his contribution to an ever advancing civilization is not 
a function of the color of an individual's skin. Rather, it is more 
a story of the inpact that spiritual leaders have had on the progress 
of mankind.

These examples are given to clarify the last concept. The 
prophet Jesus taught that man must live in harmony with himself and 
with his neighbor. Christianity spread throughout the Middle East 
to Rare. The Bnperor Constantine decreed that Christianity was to 
be the official religion of Rome and all of her conquered provinces. 
Islam under the spiritual impetus of the phophet Muhamred united 
disparate warring tribes into a nation. The ethical precepts 
taught by the prophet Mohanmad affected the lives of people in 
Africa and Europe. The sciences of astroncmy, mathematics and 
medicine grew and flourished during this time. The phophet 
Baha'u'llah taught in the nineteenth century that the world was 
but one country and all men its citizens. The political embodiment 
of this principle is the United Nations. David P. Trask and Glen 
W. Hawkes describe this progress of mankind through the spiritual 
teachings of holy men as "prophetic history".
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'Ihey write:

Che world is a reality. We either live 
together or we die together. Prophecy is an affirmative act concerning the potential of 
the future. As such, prophecy enters into the 
future and can become the future itself. Phrophetic history is voluntarist, open, 
malleable, and therefore hopeful and 
attractive.5

David F. Trask and Glenn w. Hawkes, "The case for Prophetic History," World Order, IV, 4, (Wilmette, III.: 
Baha'i Publishing Trust, 1970), pp. 10-11.



C H A P T E R  I I I

THE PARENT, STUDENT, AND CCM*JNITY IN 
EECISICN-MSKING

Hie current thrust for ccrirrunity control of local schools 
in New York City can be interpreted as student, parent, and ccrn- 
munity dissatisfaction with the objectives, iirpl orientation of 
programs, and the product of the system. Sane of the most vocal 
critics are former advocates for school integration. Parents, 
high school students, and ocmnunity groups from financially de
pressed areas demand that they be placed in control of educational 
institutions in their neighborhoods.

In the ghetto carmunities of the city influence of minority 
and poor people on the educational system has been minimal. Ihe 
awareness that the education received is inferior, that there is a 
lade of accountability on the part of school personnel, that there 
has been failure to implement quality integrated programs, and that 
there is a lade of sensitivity for the needs of students in the 
inner city served as a catalyst for the demand for parent control 
of educational systems located within their neighborhood.

Ihe term "carmunity control” is not precisely defined. It

_55 _
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evokes fear and anxiety in one segment of the city, and a feeling 
of strength and purpose in another segment. When defined operation
ally, the term includes making policy, defining the curriculum, 
employing administrators and teachers, negotiating contracts, con
trolling the budget, having pcwer of firing personnel, and having 
the pcwer of setting up new programs needed by the ccmnunity.
Viewed frcm this perspective, ccrrrnunity control means the legiti
mate authority and power for making decisions about the local schools 
in the ccmnunity.

Hie concept is neither new nor novel. Hiere is some 
evidence that parents in suburban ccmnunities have always possessed 
the power to influence their educational systems. Warner Blocnt- 
berg, Jr., and Morris Sunshine write of the relation that exists 
between financial resources and the power to influence the school 
in suburban ccmnunities:

We want the public schools in most localities 
to get more money through the taxes raised by each district, with the intention of adding to 
the total revenue which the school system can 
put to use. . . .However, we do not knew of 
a single major flaw in the educational program 
or process in public school systems that could
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be eliminated by providing less money with which to run the enterprise. ̂

ihe administrator agrees with Floyd Hunter that money is 
not the sole source of power and influence. In a stable ecancrry, 
however, money is a factor in determining power. Furthermore, 
a relation does exist between wealth and social status. Men are 
frequently drawn together through the cannon bond of wealth in 
our society. In his postulates on power structure. Hunter writes, 
"Wealth, social status, and prestige are factors in the 'power 
oonstant.'"2

Hebert A. Dahl also points out that money and influence 
have an interdependence. Poor people have known about this sit
uation for sane time. They have personally experienced frustration 
resulting frcxn poor education, lade of skills, marginal employment, 
underemployment, poverty, and welfare. They will not accept the 
same kind of life for their children. The youth fran economically 
deprived hemes seek solutions through joining militant groups whose

^Warner Bloaiberg, Jr. and Morris Sunshine, Suburban Power 
Structures and Public Education (Syracuse: Syracuse University Press,tottph:---------------------

2Flcyd Hunter, Community Power Structure— A study of Decision 
Makers (New York: Anchor Books, 1563), p. 6.

3Hobert A. Dahl, Who Governs (New Haven: Yale University 
Press, 1966), p. 245.
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aims axe to dbtain economic sufficiency throuc£i any means neces
sary.

Historically, the ccmnunity is responsible for the creation 
of public schools. Although people in the ccnrnunity pay the edu- 
cational costs, the schools are not controlled by people in the 
ccmnunity. In 1967, an act by the State Legislature of New York 
directed a reorganization of the New York City public school system 
to provide for increased ccmnunity awareness and participation in 
the educational process. It was believed that more participation 
in the decision-making process by the broader ccmnunity would stim
ulate new programs and develop educational excellence.^

Even with the decentralization of sane twenty school districts, 
the academic performance of students has not improved to a degree 
where one could state that decentralization is the answer to the 
schools' prcblens. Parents, students, and ccmnunity are still ex
ternal to internal school decisions. One writer feels that the 
bureaucratic structure of the public school systen intimidates the 
parents, thereby rendering them inpotent to effect change. Ellen 
Lurie contends that the school is to be thought of as an indifferent

^Marilyn Gittell, Participants and Participation (New York: 
Praeger Publishers, 1967), pp. 1-3.
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monolith to be fought with until parents, students, and ccmnunity 
are accepted as equal partners. She writes:

Pclients are afraid, and when we stop being 
afraid, we will begin to win our battle 
against the school system.First, we are afraid for our children. 
They are so vulnerable. They sit in those 
classrooms day after day. We protest, and 
then we are afraid that the teacher will find sane way to get back at us through our children. 
We demonstrate, and then we are afraid that 
the principal might take out his anger at us 
on our children. Many parents have taken jobs as parapro f ess ionals in the schools not to 
"sell out," but to make sure they can keep an eye an what is happening, to make sure 
their children are protected . . .

Parents restrain weak and divided be
cause we are afraid of each other. Middle- class parents are afraid of poor parents; 
because of that fear they did not join in 
the fight for cuimunity control, even though it might have helped them improve the schools 
in their ccnmunities too. White parents are 
afraid of black parents. Blade parents are afraid of Puerto Rican parents. Puerto Rican 
parents are afraid of Chinese parents. In 
every ccnmunity, there is a wall of fear and 
distrust which effectively keeps parents apart. 
When will we realize that we have much more to 
fear front the system than fran each other?5

The feelings of fear and suspicion among parent groups

^Ellen Lurie, How to Change the Schools (New York: Vintage
Books, 1570) , pp. 266-67.
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described by Lurie were not sufficiently strong to prevent the 
formation of parent coalitions. One exanple was the convergent 
thinking by leaders of Ihe Congress of Racial Equality, a pro- 
Black separatist group, and a White group of parents who, by 
education, occupation, and inccma, oould be classified as lower- 
middle-class . This group took -the nane Parents and Taxpayers. 
Residing in Jackson Heights, Queens, they fought the pairing of 
schools where Black children would be sent into White schools.
In spite of their differences, they were equally hostile to the 
New York City Board of Education. David Rogers writes:

Feelings of alienation and powerlessness of 
many citizen groups who were unable to reach 
school officials or participate in school decisions have also contributed to the strength 
of the neighborhood school movanent. These sentiments apply equally to the Negro and Puerto 
Rican populations and to the lower-class and lower- middle-class Whites. The recent Black Power move
ment and demands for greater local participation in the running of schools in ghetto areas are 
perfect examples. Indeed, at a June, 1967, public 
hearing held in Harlem by the education oaimittee 
of the Constitutional Convention, Mrs. Gunning even acclaimed a plan of Rcy Innis, then head of 
Harlem CORE, for the creation of a separate Harlem 
school system, indicating hew muchgmilitant ghetto 
groups and PAT can have in carman.

^David Rogers, 110 Livingston Street (New York: Random House,
1968) , pp. 85-86.
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Agreement between these two groups was paradoxical in that 
Harlem CORE was an affiliate of National CORE, whose civil rights 
program was concerned with the integration of southern schools, 
while Mrs. Rosemary Gunning, an Irish Catholic, ran on the Con
servative Party ticket in the 1965 mayoralty campaign, and was a 
leader in Queens PAT.

Since the student population of Harlem Prep came from Brooklyn, 
Bronx, Queens, and Manhattan, their parents held the same fears, 
racial bigotries, and hostility for the city’s school system. The 
Headmaster felt that such negative feelings oould possible be 
transferred to Harlem Prep. The Headmaster decided to utilize 
the same principles with parents that were developed to be used 
with the students attending Harlem Prep. Cnee again, the school 
would not placate any parent who harbored racial hatred toward 
any faculty menber, nor would parent members of diverse political 
and religious beliefs be denied equal opportunity to participate 
in the program.

Parent Involvement

When a student receives good grades and is satisfied with 
school, a parent tends to perceive the school as benign. When 
this perception is reinforced by ccnplimentary reports of teachers
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and counselors, parents are more apt to join the Parents-Teachers' 
Association and support the school's programs. Ihe parents of 
dropouts rarely view the public school as friendly. These parents 
knew that their children are not learning, nor performing well. As 
Lurie indicated, they are frustrated from contact with bureaucratic 
procedures that fail to give them the help needed to assist their 
children.

When Harlem Prep was opened, administration and faculty 
attempted to avert transfer of negative attitudes toward the school 
by parents who had previously experienced unsatisfactory relations 
with other schools. Indeed, this was a sensitive problem that re
quired skillful handling.

Ihe staff found problons in ocmnunication between students 
and their parents. Sane students either refused or neglected to 
fill in a parent's name on the application form. Seme of than 
were emancipated minors, a term used to designate young people 
seventeen years or older who support themselves. Others in the 
first class lived away from home. A few were married. Interviews 
with individual students revealed deeper reasons for their reluc
tance to volunteer information about parents. Their generalized 
theme cantered on the "conservative" behavior of parents in dealing
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with the pathology of the ghetto, as contrasted with the direct, 
militant action of the young. Understanding this difference, the 
Headmaster decided to develop programs in which parents oould 
achieve a sense of satisfaction in the process as well as in the 
end product.

The Headnaster called an all-school assembly to inform the 
students that the school needed the help of parents to serve as 
advocates for the school with church, ocrattunity, and neighborhood 
groups. Parents were also needed to assist in raising funds for 
scholarships for the college bound students, and parents ware es
sential in the program where every individual had the duty and the 
opportunity to share ideas with the total group. This open appeal 
lessened the resistance of the students scmewhat. Ihe staff sent 
letters to parents and guardians. These letters gave information 
about the school, told of sore of the goals, and invited parents 
to come to a meeting six weeks after school had been in session. 
This was the time when the students received their first report 
cards.

The first formal meeting was held the evening before Thanks
giving Day, 1967. Eighteen parents attended. The faculty was 
present and introduced to the parents. The instructors met with
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small groups of parents and spoke only of the positive attributes 
of the students. Refreshment was prepared by the staff and served 
to parents. Ihe Headmaster avoided reference to the students' 
past performance, ihe parents were invited to form a parents' 
association. Ihe Headmaster made it clear that faculty and admin
istration would only attend those meetings that parents requested 
them to.

Ihe parents agreed to have another meeting after the Thanks
giving recess. It was also suggested that they meet on a weekly 
basis in order to become familiar with each other. In this way, 
election of officers would be based on knowledge of a nominee's 
ability.

The Headmaster was invited to the next parents' meeting to 
explain the school's program in detail. The parents also requested 
that the Headmaster suggest possible programs that they oould ini
tiate. There were twenty-five parents at this meeting. It was 
interesting and gratifying to observe that four fathers were present 
at the meeting. The Headmaster was asked to answer specific questions: 
the parents wanted to know why the school had enployed whites; why 
the New York Urban League did not conpletely provide the funds nec
essary to run the school; why Black Studies was not being given;
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and why the Board of Trustees had not met with them. The Head- 
aster answered the questions directly and honestly. He informed 
the parents that the school was dedicated toward shrinking the 
social and psychological distances between people; that the New 
York Urban League was supporting the Street Academies and was 
unable to include Harlem Prep in its budget for more than one 
year. Harlen Prep was chartered as an independent school. It 
could not maintain the legality prescribed by the charter unless 
the school had a duly elected Board of Trustees, external to the 
Board of Trustees of the New York Urban League. After discussion, 
the parents informed the Headmaster that they would support the 
school in every way they could.

Ihe parents of Harlan Prep have been an integral part of 
the school since that time. Their first major projects were to 
organize the graduation prom; to provide refreshments and enter
tainment after the first graduation exercise; to get in touch with 
other parents to participate in school activities; and to elect 
parents to serve on the Board of Trustees.

In the spring of 1969, several parents consulted with the 
Headmaster about the possibility of starting an evening school at 
Harlem Prep. In observing the formation of the evening school as
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a student, James Rogers of the class of *69 writes:

Since man/ potential college students work 
during the day, the Parents' Ccmnittee of 
Harlem Prep decided to open a night school. 
They engaged the faculty and manned the 
registration for subjects such as Psycho
logy, Logic, English, Math, Swahili, Typing, 
and Investment Banking. Classes meet from 
Monday through Thursday. Here are seme 
reactions of the school's night family:"Harlem Prep is a challenge, a pioneer, and a godsend. A challenge to the estab
lishment which has discarded those who 
wish to be educated and economically better off. A pioneer in rendering educational 
assistance to these people. A godsend because 
we all ask, 'Vhere would we be without Harlem Prep?*"7

This was another opportunity to involve parents in making 
meaningful decisions about their own lives. The Headmaster sug
gested that parents form an Education Ccmnittee. This Committee 
was responsible for identifying the priorities needed to begin 
the program. The Ccmnittee polled the parent body to ascertain 
what subjects were most frequently requested. There was a subse
quent meeting of Ccmnittee menbers, faculty, and student repre
sentatives to write a proposal. The aim of the proposal was to 
furnish information on staff required, type of textbooks, date and

7James Rogers, Moja Logo {New York: The Harlem Preparatory
School, 1969), p. 4.
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time for courses, and the number of typewriters needed for the 
steno-typing course.

Hie Headmaster desired parents to assume the authority and 
responsibility involved in making decisions. Hie parents also had 
to learn and believe that they had the right to make mistakes.
Hie desired outcome was the development of an efficient parent 
group who could suggest programs they felt to be needed, plan 
strategies for obtaining the necessary resources, implement the 
program, and evaluate its effectiveness. Hie administrator felt 
that such a process would serve to counteract the negative exper
iences that parents had been exposed to in the public schools. It 
was the belief of the faculty and students that a successful evening 
school program designed and directed by parents could serve as a 
model for parents in other ccrrminities to emulate.

Harlem Prep lacked sufficient funds for the day program. 
Therefore, there were no funds available for unbudgeted programs.
Hie parents decided to raise the money for the evening school by 
giving dinners, dances, and holding raffles. Faculty and students 
participated in these activities. In spite of their efforts, the 
parents were unable to raise enough funds to pay the part-time 
salaries of instructors. This, too, became a bounty. Teachers,
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students, and graduate students attending local colleges volunteered 
to serve as instructors and tutors. Ihis action eliminated the 
problem of finding funds for salaries.

The decision of students, teachers, and graduate students to 
support the efforts of the parents added to the feeling of unity 
within the school. Students who heretofore refused even to discuss 
their parents, began to evaluate parent behavior in a different 
light: parents did have ideas far bringing about change in the
society; parents were willing to share their thoughts with the 
youth; parents had hopes and aspirations; parents could understand 
and respect the feelings of their children. Because of the mutually 
supportive roles of teachers and administrators, parents invited 
faculty, students, and administration to attend any of their meet
ings.

Ihe parents and students suggested that the evening school 
be opened to people in the comunity who wished to ccme. Hiere 
was discussion on whether these people should be charged a fee to 
defray seme of the costs. The parents decided that Harlem Prep was 
a ccmnunity school whose purpose was to serve those seeking educ
ation. No one would be asked to pay a tuition. Instead, every 
evening student would be asked to support school affairs, and to
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be responsible for the purchase of their own textbooks.

The Headmaster was worried that teachers and students might 
become overtired from teaching in the day and in the evenings.
The parents also expressed the same concern. Both faculty and 
participating students, however, were adamant. They were ccmitted 
to serving the parents and the ccmnunity. The administration, in
spired by the dedication of the faculty and students, volunteered 
to teach in the evening school program as well.

The evening program was started in January, 1969, and con
tinued until June 2, 1969. There were 179 people who enrolled and 
remained for the six-month session. The average monthly attendance 
was eighty-two percent. Four young people attending the evening 
school decided to enroll as full-time students at Harlan Prep for 
the fall semester, 1969. These four young people were graduated 
frcm the Prep in the sumrer of 1970. They were all admitted to a 
college and are still in attendance to date.

Parents were also able to achieve their desired goals. TWo 
parents were able to pass the supervisor’s examination for the New 
York City Welfare Department. TWenty parents successfully passed 
the examination for the High School Equivalency Diploma. There 
were other qualitative results of the program. Respect and affection
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unteering their time to serve the parents was news that spread 
throughout the ccrmrunity. Students who served as tutors developed 
respect for parents. The school gained a loyal following through 
the service and sacrifice of the staff and student body. The most 
salutary lesson learned by the parents was that they could make 
decisions that would be honored by everyone connected with Harlem 
Prep.

It would be untrue to state that there was universal partic
ipation on the part of the parents. From the time of the opening 
of Harlem Prep through the second year of its existence, twenty-five 
parents consistently supported the school through attending meetings, 
giving programs, and serving in any capacity asked of them. As a 
result of the lack of parent participation in the formative years 
of the school, the same parents were reelected to office and to 
the Board of Trustees for three consecutive years. It was not 
until the middle of October, 1971, that a new president of the 
Parents' Association was elected. This would not have occurred 
had not the president-elect resigned because of personal business. 
Uiis was also the first time in the history of the school that a 
man became the president of the association. He has remained as 
president although his son graduated from Harlem Prep three years
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ago.

The evening school program had to be discontinued because 
the faculty and students could not work the long hours far more 
than six months. Furthermore, the school was unable to raise ad
ditional funds for the program.

It is true to report that the parents have always supported 
the school in times of crisis. They have been responsible for at
tracting new supporters to the school. They have appeared an radio 
and television programs in order to publicize the school and to 
raise funds. On their own, parents developed a scholarship fund 
frcm which every graduating student receives fifty dollars. They 
attempt to bring about institutional changes through speaking to 
parents, teachers, and administrators of schools located in ghetto 
communities. They visit Harlem Prep freely or telephone for infor
mation about a student.

The Headmaster has included parents on the curriculun com
mittee, the fund-raising ccnndttee, and the school's program com
mittee. Parents also sit on the ccrmittee for enplcyment and sep
aration of school personnel. They are a part of the carmittee that 
writes and slimits proposals to granting agencies.

Every one of the parents serving an a ccnmittee is chosen
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by the Parents' Association. They serve for a period of ten months, 
which is equivalent to a school year. Hie purpose of including par
ents in all facets of the school program is to cbtain as much input 
as required for intelligent decision-making by the administration. 
Parents are considered to be partners in the decision-making proc
ess; Biey contribute experience and ideas necessary far keeping the 
school, open. In terms of organizational behavior, the chief admini
strator willingly gives up power in order to achieve the result of 
operating an organization with an open system.

Student Involvement

Hie students who seek admission to Harlan Prep often display 
a cannon characteristic— anger. This anger is often diffused and 
seldom verbalized. Hie most frequently asked question concerns the 
rules and regulations of the school. When informed that they, the 
students, are responsible for the code of behavior in the school, 
they are surprised. They do ask questions about courses given in 
the school. They are puzzled because the interviewing team consists 
of a faculty menber and a student. They are tense, uncomnunicative, 
and suspicious in the initial stages of the interview. These are 
the young people who left high school without earning the diploma. 
These are the young people labeled "dropout.” Still, they possess
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inner strength. They have been able to survive the destructive 
forces of former schools and a hostile environment..

When Harlem Prep opened in 1967, the first forty-nine 
students came from the New York Urban League's Street Academies. 
Table 2 gives a breakdown by age and sex of the first forty-nine 
students. At this time, the students lived in the boroughs of 
Manhattan, Bronx, Brooklyn, Queens, and Staten Island. There were 
Black and Puerto Rican students, but no Viiite enrol lees at the time.

TABLE 2 
AGE AND SEX OF ETRST CLASS3

Age Male Female

3 1....
2 2 .......
2 1 ....... .... 2 ... .
2 0 ....... ....... 4 . . . .
1 9.... . ... .11 . . .  ..... 1
1 8....
1 7.... . . . .  12 ... ........ 2
1 6 .......

43 6

aSource: School records of Harlem Prep.
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The range in ages was frcm 16 to 31. The crude mode was 
17 years, and the median age of the first forty-nine students was 
19.5 years. If the age thirty was used as the cutoff that separated 
youths from older people, then Harlem Prep began with a student 
population that had a generation gap. The philosophy of Harlan 
Prep, however, leaves little roan far the concept of a generation 
gap. This concept makes far separation and places people into 
categories.

The first class of students represented the diverse polit
ical and religious groups that existed in the ccmminities where 
they lived. There were five-Percenters, a group of young men and 
women with national affiliates. In the 1950', they were alleged 
to have declared war on all Whites. There was a rash of murders 
of small retail store owners in Harlan. All of these store owners 
were White. In the middle 1960's their recognized leader was a 
man named William Smith. He took the name Allah and began directing 
the Five-Percenters into socially creative programs. The Gods, as 
they now prefer to be called, desire to be addressed by their right
eous names. Thus, they adopt arabic names and, to sane degree, fol
low the teachings of the Koran. They are serious about their academic

(Xrr Time is Now ed. John Birmingham (New York: Bantcm Books,
1970), p.3
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careers and work hard to achieve good grades. The Headmaster has 
found them to be honorable, truthful, and loyal. It is interesting 
to note that they had Whites as members.

There were students in the first class who belonged to the 
Black Panther Party. They were political activists, militant in 
program and speech, and they desired economic and political autonomy 
for Black people. They wore black berets, dressed in denims, and 
tended to remain apart frcm the rest of the student body.

There were also Garveyites. These young people believed in 
the teachings of Marcus A. Garvey. They viewed the problems of 
the Black man as basically ecanemic. They were interested in Black 
people uniting to pursue a program that would lead to economic in
dependence. They were active, and would talk to anyone who would 
listen. These students were interested in economic and business 
subjects. Two of the students belonging to the Garveyite faction 
were noted street comer speakers. On Eriday evenings, when the 
weather was good, they would set up a stand on 126th Street and 
Seventh Avenue to speak to an assembled group.

There were other students who held no formal membership with 
any political group. They accepted the doctrines of Eidel Castro, 
Che Guevara, and Chairman Mao. They spoke of waging guerrilla war-
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fare, using the ghettos as their bases of operation. They were 
a volatile group but unable to attract adherents among the student 
body. Sans of the Puerto Rican students were involved with the
movement to create an autonomous Puerto Rico.

The students who proselytized to convert others to their 
religion were also active in the school. E>r the most part, how
ever, this type of recruiting was rare. Sunni Muslims were enrolled.
They were quiet and dignified. They did not participate in extra
curricular activities. They showed their determination by getting 
good grades and by qualifying for admittance to college. There 
were a few followers of the late Malcolm X. The Headmaster was 
faced with an administrative problem in keeping the faculty aware 
of the hostility that existed between this faction and those stu
dents who followed the teachings of the Honorable Elijah Miharrmad.

Those students who followed Islam, as taught by their pro
phet, the Honorable Elijah Muhanmad, were most cooperative with 
the faculty and administration. They were exceptionally clean 
and abstained from snaking cigarettes, or drinking alcoholic bev
erages. They always addressed the Headmaster as "Sir." They asked 
for extra assistance whenever they encountered difficulties in a 
subject. They conducted themselves with dignity and respect.



Although respectful they would react angrily if an unkind remark 
was made about their faith, or about their prophet.

The other students were Catholics, Protestants, Jews, or 
Baha'i. Three of our students said they did not believe in God. 
They did not define their beliefs, nor would they accept other 
students' definition of their beliefs. One student objected to 
the nuns' wearing habits. He told one of the sisters that he 
resented the wearing of a habit in Harlem Prep. She told him 
that since no one in Harlem Prep criticized his clothing, she did 
not think it fair that he judged her as a person by the clothing 
she wore. Students supported her. This act by the students ended 
the criticism.

There was fault-finding, and criticisn of the staff and the 
administration by the students. They felt that administration was 
too lenient. They believed the teachers to be inconsistent in 
establishing routines. They wanted to know when rules would be 
posted about the armory regarding attendance, tardiness, snoking, 
and student behavior. The problem was exacerbated by the late 
enrollment of six students who had been participating in a survival 
program on Hurricane Island, off the coast of Maine. They lad gone
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through a Leadership Training program and Celt that they had earned 
the right to assume leadership of the school. They were opposed by 
the Panthers and the Garveyites who were vying for leadership of 
the school themselves.

The Headmaster expected these reactions. Since an aspect of 
the school's philosophy was to achieve unity in diversity, and 
there were diverse groups, tests and difficulties were expected 
and welcomed. The administrator believed that the desired unity 
and stability would only occur frcm the clash of differing opinions. 
Nevertheless, decisions had to be made, and administrative leader
ship demonstrated to faculty and students at this time.

The Headmaster called an all-school assembly. Students 
were asked to sit in a circle; The administrator placed a chair 
within the circle and sat down with the students. The students 
were asked to speak openly and freely. The Headmaster listened.
As one student began to talk, another would interrupt. Everyone 
began to speak simultaneously. The Headmaster sat quietly and 
observed. The girls remained silent. A tall young man stood up 
and looked around the circle. He was a veteran and still wore 
a battle jacket. He began to speak slowly and quietly. The other 
students began to listen to him.



He told than that he had served in the army for two years. 
He became a corporal in the Medical Corps. When he was discharged, 
he tried to get a job. He worked in a hospital as an aide for six 
months. He left because he could not advance; he lacked the nec
essary educational qualifications. He found out that the New York 
Urban League had academies that prepared you for college. He at
tended a Street Acadsny for six months and was referred to Harlem 
Prep. Now that he was in Harlan Prep, he would ocmplete his high 
school education and then go to college. He told the group that 
he had never been in any school where the teachers treated the stu
dents with so nuch respect. He wanted than to know that he did not 
approve of their behavior nor their rsnarks. He turned toward the 
Headmaster and asked that he speak with the students.

The Headmaster asked whether someone else wanted to speak. 
There was silence. The administrator spoke with the group, telling 
them about the philosophy of the school that encouraged student 
participation in all phases of the school's programs. The Head
master informed the students that all codes of dress and behavior 
would be decided upon by the student body. There would be no hand 
raising to leave the roam. Everyone was intelligent enough to 
understand that if good codes of behavior were violated, the total 
school suffered. If they desired to smoke and were twenty-one years
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or older, they should bring in ashtrays and smoke openly. The 
school could not and would not tolerate dishonest behavior.

The concluding remarks of the Headmaster dealt with the 
experimental nature of Harlen Prep. The faculty and administration 
believed that our students could learn and progress. Harlem Prep 
was designed to bring diverse people together. It was the pur
pose of the school to denanstrate to the ccmnunity, other schools, 
and to our students, that unity could be achieved in diversity. The 
Headmaster warned the students about concluding that the adminis
tration was weak. The purpose of the school was to guide, not to 
lead. It was the purpose of the teachers to be enablers, not per
suaders. The faculty were educational servants dedicated to as
sisting each student who desired help. Students could unite and 
elect a student council to work with the administration to build 
a viable school, or the present fault-finding and non-productive 
criticisn could continue. Students were told that Harlan Prep 
belonged to than. It was their responsibility to make it a school 
where justice, respect, and loyalty could thrive. The administrator 
asked for further questions. The group ranained silent.

This was the first time that the students had openly shown 
unrest. The Headmaster learned that students were fair and con
cerned about the school. Another lesson learned was that
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preachments could never supplant consistent ethical behavior by 
faculty and administration. The Headmaster consulted with the 
newly-formed Student Council, encouraged them to select a faculty 
member to work with than, and meet with them whenever they asked.

The students1 first involvanent with decision-making proc
esses started with the formation of the Student Council. This 
body was the legitimate representative for the students. To en
courage maximum participation, additional students frcm various 
factions were appointed by the Council to serve on a standing com
mittee. The president of the Council also served as student rep
resentative to the Board of Trustees of Harlan Prep. He was a 
voting menber with the same privileges and responsibilities of 
other Trustees. The precedent for having students serve on the 
highest decision-making body was established in the school's form
ative years. The school still continues this practice.

By having students, faculty, and administration serving 
together on oaimittees, the Headmaster has been able to push 
decision-making dcwn to the lowest organizational level, involve 
the students in controlling their lives, and to provide for input 
frcm multiple sources. Students share in the decision-making 
process with the knowledge that their opinions are respected and 
utilized. To prevent the formation of a student elitist group,
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every student has the opportunity and the right to express his 
opinion, at any time.

Each standing committee is vital for the effective adminis
tration of the organization. Through their decisions and sug
gestions, the Headmaster received positive and negative feedback. 
The Headmaster desired to provide for the just treatment of every
one connected with the school. In order to solve problems with 
intelligence, channels of ccmriunicatian were developed so that 
information could flow multi-dimensionally.

The establishment of the principle of shared decisicn-making 
eliminated discipline problems, discouraged the spreading of nTrors, 
made students equal partners for the success or failure of the 
school, and provided realistic experiences for students to learn 
hew to bring about positive changes. It was through this process 
that the Headmaster and faculty discovered the importance of word 
usage.

The public schools and news media refer to students who 
leave school as "dropouts. *' The young people at Harlem Prep de
spised the use of the word. They felt that it debased and de
humanized them. They felt that if they had to be called anything, 
and if they had to be categorized, they preferred to be described
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as "early-school-leavers." Harlem Prep has adopted this term in 
all of its contact with the public and students. In fact, students 
resented the use of metaphors that contained the word black. Ex
amples of some of these figures of speech may clarify this state
ment. Our students objected to the use of such terms as "black 
mood," "black hand," "dark deeds," "blade magic," "a black cat 
brings bad luck," "the black knight," and "a black day,"

The students feel that such terms have negative connotations. 
Our Puerto Rican students demand to be called Boricuans, meaning 
people of the land. They resent the name Puerto Rican because it 
was handed down to them from Spanish conquerors. In addition, they 
resent terms like "hot tamale," and "Latin tenperamant." Hie stu
dents serving on the curxiculun ccmuttee articulated the feelings 
of the students to the faculty. This information sensitized the 
faculty to the importance of the power of words. It is interesting 
to note that students do not resent the words Black Power.

The administrator learned that students feared and resented 
arbitrary power. Through the process of shared decision-making, all 
elements of the school, through their cooperative action, prevent 
the creation of an authoritarian administrator.
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Oamnunity Involvement

Since Harlem Prep was the first high school in Central 
Harlem, its presence had to be more than a syirfcolic gesture. The 
concept of ccnrnunity participation in public school programs was 
not new. Parents and interested ccmnunity people were invited to 
visit public schools during Open School Week. At these times, 
roams are gaily decorated, bulletin boards are made attractive, 
and children are urged to wear their best clothing.

Another annual public school ritual is the celebration of 
Brotherhood Week. Recognition of the Negroes' contribution to 
America is celebrated during Brotherhood Week. Ihe program 
became known as American Negro History and Brotherhood Week. This 
was a public relations play used by administrators. If the incul
cation of respect for diverse races and knowledge of contributions 
of all Americans are included in daily teaching, then why is one 
week out of the year singled out for such a celebration?

Ihe community is also encouraged to attend Evening Adult 
Classes, and public school Ccnrnunity Centers. They are not in
vited to share in the decision-making process concerning the philo
sophy, goals, and methods of inplementatian of any programs. This
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power remains in the hands of administrators, Center Directors, 
and the Board of Education of New York City.

Hie scarcity of information about the performance of neigh
borhood schools, and the false impression that children were 
learning, protected the schools from public scrutiny and account
ability. Hie distance between school and ccmnunity becama apparent 
when parents learned that the schools were failing to educate their 
children. Ccmnunity groups made the demand for quality integrated 
education. This demand was not met. This was a prime factor in 
the development of the movement for ccmnunity control.

It would have been foolhardy for the administrator of Harlem 
Prep to assume that the unresolved tensions in the camnunity would 
have little or no effect an the school. Students and parents lived 
in areas where ccmnunity groups, and school officials, were involved 
in a power struggle for the control of the schools. It was the be
lief of the Headmaster that interested ccmnunity people should be 
invited to share in the formation and the development of Harlan Prep. 
Harlem Prep could demonstrate that the school was not created solely 
to serve the young.

Harlem Prep was going to be used from morning until the late 
hours of night. Ccmnunity groups needing a place to hold meetings
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oould use the school without payment. Musical or dramatic groups 
desiring a place to rehearse would be welcomed at Harlan Prep.
The school was going to be an educational, social, cultural, and 
civic center. Located near main transportation systars, it could 
provide multi-services for all ccntnunities in the city. A program 
to keep school open continuously results in the efficient use of 
space. Harold Gores, president of Educational Facilities labora
tories, writes:

. . . the young need to be served, but the schoolhouse conrrdtted only to the young is 
too specialized for the city's good. In
deed, if all parts of our cities are to 
become good places for people to live, com
mitting the schools solely to the young is 
too slow a process. Adults need the school
house as much as children do. And adults determine what happens now, not a generation hence. Ib put the matter in hluntest terms, 
the schoolhouse in the slurs should be the 
people’s college, their town hall, their cultural center, their country clii>, their school.̂

The adninistrator also believed that ccmnunity representa
tives should be included in the decision-making process of the 
school. The Board of Trios tees accepted the idea. Ttoo ccmnunity

^Mario Fantini, Ccmnunity Control and the Urban School (New York: Praeger Publishers, 1̂ 70), pp. 78-79.
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people selected by the parents and students were placed on the 
Board as Trustees. The procedure for selecting the two ccmnunity 
people was to have students, parents, and ccmnunity groups submit 
lists of possible candidates. Then the students and parents met 
to select two people whom they believed to be representative of 
the ideas of the school and of the various ccmnunities.

Twenty-five names were submitted, and candidates not elected 
were asked to serve on standing ccmnittes with parents and students. 
Eleven accepted and continued to be a part of the decision-making 
team. 'Hie ccmnunity people have served as advocates for the school. 
Vhen problems arise outside the school that could have an adverse 
effect on the school's operation, ccmnunity people intervene an 
behalf of the school.

The Board of Trustees found that the experience of these 
Board merrbers assisted than in creating policies that benefited 
the school and the ccmnunity. Inclusion of ccmnunity represent
atives on the Board of Trustees along with educators, businessmen, 
parents, and students, provided Harlem Prep with meaningful 
leadership. Indeed, it demonstrated to faculty, parents, students, 
and ocmnunity that the school was determined to bring educational 
services to the ccmnunity.
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On Septenber 18, 1968, when the piblic schools were shut down 
because of a teachers' strike, the ccmnunity representatives or
ganized groups who went into the streets and brought youngsters 
into Harlan Prep. The school discontinued the formal instruction 
of its own students in order to serve the youngsters forced out 
of school by the teachers' strike.

This program provided the school with the opportunity to 
serve youngsters of the community. Ihe success of the program 
served as a model for developing a summer program. Each year 
since 1968, Harlan Prep has provided tutorial and recreational 
programs for children between the ages of eight and fourteen who 
live in the community. Students, parents, and community people 
direct the program.

Ihe involvement of the ccmnunity as decision-makers is an
other aspect of the philosophy of Harlem Prep. The Headmaster 
feels that seme of the pathology of the ghetto can be lessened 
through the cooperative efforts of ccmnunity and educational in
stitutions.



C H A P T E R  I V

A TRAINING CENTER BOR SERVICE IN UH3AN EDUCATION

Kenneth B. Clark ocntnents an the irony and tragic inversion 
of the purpose of education when Black children in ghetto schools 
paradoxically lose ground in I.Q. scares as they pass an to higher 
grades. In addition to losing ground in I.Q. scores, they fall 
farther and farther behind the standard for their grade level in 
reading, mathematics, and overall academic performance.

Clark writes that it is scarcely surprising that high school 
dropout rates are high. He reports:

Of the 1,276 students fran four Harlem junior high schools who started high 
school in 1959-1960, less than half were 
graduated in 1962 (records were located for 1,012; 117 others transferred to other schools.
Of the 1,012, 44.6 percent were graduated).

Although it may be painful for Black parents to accept the 
idea that their children are performing below the standards of 
White youngsters in other schools in New York City, it is true.

^Kenneth B. Clark, Dark Ghetto: Dilemmas of Social Power
(New York: Harper & Row, , p. 124.

2Claxk, pp. 124-26.
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'Hie inferior acadsnic performance by Blade youths in ghetto schools 
reinforces the attitudes of some Whites who argue that this jus
tifies continued segregation of these children. When Black youths 
are accepted to predominantly White schools, only a few of the 
superior Black students are admitted.

Explanations for the poor academic performance, and attempts 
to find a prescription to reverse the trend, have resulted in the 
formulation of certain assurptions aborut youths who live in the 
ghetto, dark writes that the assurptions now in vogue are:

1. That each child should be educated in 
terms of his own needs and his capacities, 
on the surface this seems like a perfectly 
logical position and has been offered by individuals whose humanitarian and democratic 
instincts should certainly not be questioned. 
But it has led to a great deal of confusion, misunderstanding, and injustice in the educational process.
2. That children from working-class cultures 
(and this second assumption necessarily fol-L 
lows from the first) need not only a different approach in the educational process, but a 
different type of education from that provided 
far children frcm middle-class families.3. That one cannot expect from culturally 
deprived children adequate educational per
formance in -the classroom because they cane from homes in which there is no stimulation 
for educational achievement. This generaliz
ation is usually supported by such specifics 
as the absence of books from the heme and of discussions that would stimulate intellectual
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curiosity. (It is assumed that in hones 
in which there are bocks, these bocks are 
read or that the presence of bocks in scne 
other manner influences the child in a way relevant to his ability to learn to read 
in the primary grades.) Every child has 
to be taught hew to read, however, and, as present evidence indicates, a child whose 
parents have no books can learn to read in 
school as quickly as a child whose home is well equipped.4. That children frcm deprived ocrmunities 
bring into the classroan certain psychological 
prcbloiB that are peculiar to their low socio
economic status and that interfere with the 
educational process in the classroan.
5. That one can predict the future academic 
success of the child by knowing his I.Q. score, which is obtained early in the elementary 
grades. Sane educational systems begin to 
give children I.Q. tests by the first or second grade, and classify them and relegate them to various types of educational procedures on 
this basis. The test scores will follow them 
for the rest of their lives. This is considered efficient and eoonanic: Time is not wasted 
trying to teach children who cannot learn.This is related to the first assumption, that 
a child should be educated according to his 
needs, his status in life, and his capacities.3

Some of these assurptions have been seriously developed by 
writers who seek to prepare student teachers for working in urban 
schools, Bor exanple, Miriam L. Goldberg writes:

The lack of adequate male identification 
models in the hemes of many of the disadvantaged

Ĉlark, pp. 126-27.
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boys suggests the need for male teachers 
even in the very early years. Since it is 
not possible to staff a sufficient nunber of classes with qualified male teachers, 
the use of male assistants or student teachers might be desirable. Ihe long-term effects 
of contact with male models in the classrooms should be studied.4

Goldberg makes this observation:

In view of the evidence on the signif
icant differences in attitudes, self-concepts, 
and achievement patterns of beys and girls, 
particularly in the Negro groups . . . separate classes for beys and girls might prove desir
able. . . . Since so many disadvantaged beys are surrounded by female authority both at heme 
and at school, they may need to assert their 
"maleness" through transgressions against Ihe fe
male domination. Elementary school classes for 
boys with men teachers may provide an antidote to 
the largely female world in which so many of the 
boys live. It would also be desirable to test 
the effects of exposing them to male teachers of 
their own ethnic group which, theoretically, 
should increase the possibility of personal 
identification.5

As Clark predicted, the assuretion that children from 
lower-class backgrounds need a different approach in the educa
tional process as well as a different type of education from that 
for more affluent children serves as fruitful research material

4Miriam L. Goldberg, "Factors Affecting Educational Attainment 
in Depressed Urban Areas," Education in Depressed Areas, ed. A. Harry 
Passow (New York: Teachers College Press, 1366), p. 93.

Ĝol&serg, p. 94.
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For Goldberg. She makes this proposal:

... [If] the teacher enables them (lower- 
class pupils) to express themselves with 
the large muscles of the torso and limbs, 
her students may make surprising Educational 
progress. Other researchers have noted the 
emphasis on the concrete rather than symbolic approaches to prowess, the tendency to respond 
physically or by physical conversation symp
toms in psychological defense situations.Reissman's contention that "teaching 
machines are likely to appeal to the deprived 
child" because of his preference far a "doing" operation merits investigation in this connection, in fact, any technique which will allow those 
who can express thenselves more effectively 
through verbal responses should be developed and introduced experimentally, acocrrpanied by 
carefully controlled evaluation both in terms 
of iirroediate gains in achievement as well as in terms of attitudes toward learning and 
their effectiveness.6

Ihe implications of this statement bear a rsnarkable simi
larity to the thinking of Booker T. Washington. It, too, fails to 
consider individual differences, interests, and aptitudes. Further
more, it tends to influence the direction that curriculum development, 
teaching methodology, and teacher training will take.

Ihe Board of Education of New York City employs many teachers, 
Supervisors, and administrators who receive their training in colleges

Ĝoldberg, p. 94.



and universities located in the city. Criticism of the ptblic
schools, by inference, is also criticism of the teacher training 
programs of these institutions. David Rogers makes this sane ob
servation. Rogers writes:

'the universities are a case in point. Teachers College trained more 
people far service overseas and in underdeveloped nations than it did to work in the ghettoes of New York City. 
Until very recently, its relations with 
the Harlem ccmnunity were either nonexistent or severely strained.

City College, although minimally involved with the Harlem 
ccmnunity, failed to establish strong linkages with ccmnunity 
groups to dispel questionable assumptions about educating minority 
youths. Rogers points out:

'Ihe city colleges and City University 
have been more involved than Teachers College 
in local school matters, but until recently, 
and even now, their participation as change 
agents has been limited.

. . . The city colleges have not only 
failed to play a role as change agents, they 
have actively obstructed school reform by 
failing to revamp their teacher training courses in light of vast demographic and socio-econcrdc 
changes in the city in recent decades. They 
are almost as responsible for the schools' failures as are board officials, since they trained

7David Rogers, 110 Livingston Street (New York: Randan House,
19 68 ), p . 494.



most of these officials. If there is a New 
York City education establishment, it includes 
top administrators and faculty in the city 
college as well as board professionals. 'Uie 
links between the two are often quite close, 
with city college people serving on examining 
boards in the schools, and many board offi
cials maintaining their affiliations with the 
colleges— for example, as adjunct professors.®

ihe Student Teacher Training Program

The student teacher training program, established in the 
fall of 1968, was part of the school's effort to demonstrate to 
future teachers that the apparent general failure of ghetto young
sters in the secondary schools of New York City was often due not 
to personal disabilities in the students, but to the irrelevant, 
discriminatory, weak character of curricultm, school organization, 
facility design, and guidance efforts.

Ihe program was also designed to provide the student teacher 
with the opportunity to interact with the students on social and 
acadardc levels. Since the faculty of Harlan Prep believes that 
cognitive and affective learning are equally important in the 
teaching-learning process, the student teacher works in a milieu 
that is supportive of this concept.

®Rogexs, p . 495.
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Student teachers were not recruited. The publicity given the 
school res,ulbed in inquiries from colleges and universities about 
the program and the kinds of methods used by the teachers at Harlem 
Prep. Students interested in teaching in urban areas requested 
that their colleges permit than to fulfill student teaching re
quirements at Harlem Prep. Thus, the students teachers who cane 
to the school profess an interest in urban education at the outset.

The school provides the student teacher with the opportunity 
to discover what skills cure needed by a student to work with concepts 
in a subject area, what subjects hold interest for the student, how 
to develop appropriate curriculum materials, haw to establish cri
teria for evaluating what the student learns, and how to involve 
the student in decision-making in every aspect of his school life.

In the attenpt to provide a theoretical framework for studying 
the student teacher's progress, the student teacher is assigned to 
a chairman who assists the future teacher to perceive his role as 
a teacher, to develop an understanding of the teacher-student inter
action, and to enhance his teaching skills. The chairman uses a 
modified form of micro-teaching in the process of training the student 
teacher. The student teacher prepares a scaled-down lessen that is 
videotaped. The lesson usually lasts from ten to fifteen minutes.
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Ibis lesson is viewed by student teacher, chairman, and students. 
Feedback is elicited. Student teacher, chairman, and students 
speak openly, for all understand that this is a cooperative venture.

In discussing micro-teaching, N. L. Gage writes:

The idea of technical skills may be illustrated by the terms . . . cognitive 
rapport between pupils and teacher to ob
tain inrnediate involvement in ihe lesson.
A second technical skill is called "establishing appropriate franes of reference," 
a third technical skill is that of "achiev
ing closure," or pulling together major points, linking old and new knowledge, at 
appropriate points within a teaching epi
sode as well as at the end. A fourth 
technical skill is that of "using questions" 
in such a way as to elicit the kinds of thought processes and behaviors desired 
such as simple recall, or concept formation, 
or evaluation. . . . These technical skills into which important aspects of the teach
ing job have been analysed . . . form the 
basis for the intern's practice teaching 
prior to his entrance into actual classmans. This procedure is well known by 
now as "micro-teaching."9

The student teacher is also taught now to develop a conceptual 
framework for the study of the classroan group as a social system.
It is vital that he understands that although students ccme from

9n . I,. Gage, "An Analytical Approach to Research can Instructional 
Methods," Social Psychology of Teaching, ed. A. Morrison (England: 
Penguin Bocks Ltd., 1̂ V2) Tpp* 48-49.



ghetto neighborhoods, they do not necessarily behave asocially, nor 
resist aid. This concept is presented to all student teachers in 
a one hour class, held weekly, and taught by a faculty mentoer frart 
the political science or psychological disciplines. This is not a 
rigid arrangement. An administrator, familiar with the subjects, 
may instruct as well. To prevent this training session from becoming 
rigid, instructors approach the topic from multiple points of view.
The ultimate goal is to have the student teachers understand that 
there is an interrelation and interdepenence of biological, anthro
pological, and social psychological factors that interact within the 
school and the individual classes. In addition, envirormental fac
tors have an effect on the teaching-leaming process. To develop 
the student teachers' awareness of the <fynanics of these factors, 
and to lead to an understanding that the school and classes can be 
viewed as social systems, the theoretical formulations of J. W.
Getzels and H. A. Thelen are frequently used. Like all theoretical 
formulations, this franeworic is an abstraction; this is made clear 
to the student teachers. It is then used to clarify the conceptual
ization of the school and classes as social systons.^

The analytic elements involved are social systans, individuals,

W. Getzels and H. A. Thelen, "A Conceptual Framework for the 
Stuify of the Classroom Group as a Social System," Social Psychology of 
Teaching, ed. A. Morrison (England: Penguin Bocks Ltd., 1972), p. 20.
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personalities, need dispositions, and individual goal behavior. The 
individual goal behavior, at Harlem Prep, is a function of the goal 
or goals that teacher and student agree on. This dimension may be 
represented schematically as follows:
social systan— Individuals— personalities— need disposition— indi
vidual goal behavior.

The interaction of the biological and psychological dimensions 
may be expressed like this:

organism----- ^constitution ^potentialities
'''"'"individual

individual ^personality— ^need-dispositions — b̂ehavxorI . i . t
The anthropological and institutional interaction may be 

represented in this way:
ethos------- 3* mores------ Rvalues
l iinstitution > role ^ expectations

institutional 
behavior

When all dimensions are brought together, the scheme locks like
this:

ethos------- $ mores------ ^ values ̂
social^institution----- ^role----  ̂expectations
systen^ individual---- } personality— ^need-dispositions-- >b^iaviaril

organism-----) constitution— >potenti ali ties -

^^Getzels and Thelen, "A Conceptual Framework for the Study of the Classroom Group as a Social System," pp. 24-25.
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ftie chief administrator feels that the use of a conceptual 
model assists the student teacher to understand that a school is an 
institution where adninistrators and teachers have roles. Ihese 
roles are observed through the titles and jcb performances of in
cumbents. Consistent performance in a role (jcb) leads to expec
tations on the part of the administrators, students, teachers, and 
all connected with Harlem Prep. Furthermore, understanding of the 
institution, and the clientele it serves, helps to avert conflicts 
regarding authority. When views on authority are convergent, there 
is the possibility for shared decision-making.

Administrators and teachers connected with teacher training 
programs in colleges and universities are evidently satisfied with 
the internship program of Harlem Prep. Student teachers cane fran 
City College, Queens College, Brooklyn College, Hunter College, New 
York University, Pratt Institute, John Jay College, Montclair State 
College, and the African American Institute, among others.

Since beginning the student teacher training program in the 
fall of 1968, some thirty future teachers have served at Harlem Prep. 
IWo of the student teachers were graduated fran New York University 
in 1971. They applied for teaching positions, and are now faculty 
menbers in the English Department.
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Ihe factors that seem to make for a successful program 
are obtained from individual reports turned in to the department 
chairmen by student teachers at the end of the training session. 
Hie student teachers report that they gain confidence because 
they know that they are responsible for their class. They have 
the right and are encouraged to explore different methods of 
instruction. They have the right and are expected to mate mis
takes. They have the same status as any other staff member.

Hie student teacher also leams that the students who are 
labeled "dropout" are intelligent, can conceptualize, have aspir
ations, and are responsive to love and respect.

Hie J!idministrative Trainee Program

In an alternative school like Harlem Prep, the school ad
ministrator has a multi-faceted role and overlapping duties. He 
is expected to possess at least minimal understanding of school 
office management, school budget and financing, financial account
ing, payroll administration, purchasing, supply management, school 
insurance, labor relations, school plant planning, food services, 
school transportation, and education law. These areas are related 
to school business administration.
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Hie school administrator is also expected to be familiar 
with curriculum, curriculixn development, pupil personnel services, 
school organization, supervision, and evaluation. In addition, 
he must be able to articulate school goals to the Board of Trus
tees, and translate Beard policies into viable school programs.
It is difficult for one nan to master all of these areas. That 
is why it is necessary for the chief administrator to select as
sistants expert in sane of these areas, and to train others to 
assume the adninistrative role. With current criticism of educ
ation, the administrator must also be sensitive to ccmnunity needs 
and moods.

In a passage cited earlier, Rogers criticizes the relation
ship among the teacher training institutions, the board of exam
iners, and the administrators of public schools. The system feeds 
on itself— i.e., the instructors who work in teacher training 
institutions also serve as examiners, and enployers of future ad
ministrators; the candidates for administrative positions eventually 
advance to positions of instructor, examiner, and finally employer 
within the same system— there is little probability of change or 
favorable response to challenges. Solutions to ccmnunity and stu
dent problems follow conventional patterns. Oonpetitive insti
tutions for the training of administrators are needed to serve as
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models for change.

Hie administrators of Harlem Prep had not planned to intro
duce an administrative training program. In the fall of 1969, 
William Smith, a student from the University of Massachusetts, 
asked that such a program be started.

The Administrative Shadcw

Smith used the term- "administrative shadow" to denote the 
trainee who actually follows the chief administrator around for an 
entire term as he performs his duties. The administrative shadow 
learns the realistic aspects of administration as a participant- 
observer.

The program is designed for the administrative shadow to 
renain with the Headmaster while he supervises teacher performance, 
counsels students, consults with parents, speaks with visitors, 
and attends ccmnunity gatherings, Board of Trustees meetings, and 
fund-raising conferences. He assists the Headmaster in writing 
budgets, originating proposals, allocating funds, supervising ex
penditures, reviewing fiscal reports, and developing new programs.

This model for administrative training eliminates simulated 
experiences and actually places the trainee in the work situation.



-  104 -

In the course of one term he is exposed to every facet of the duties 
of the chief administrator. He also learns to act in crisis situ
ations and develops techniques for the resolution of conflict.

'Ihe program is designed to receive constant feedback and 
response to this input. At regular intervals, the administrative 
shadcw questions or criticizes decisions made by the Headmaster.
The chief administrator must answer the trainee and respond to 
the criticisms. If the administrator is unable to do so, he seeks 
advice from the administrative shadow.

'Ibis is an example illustrating the activities of the ad
ministrative shadcw in one aspect of an administrator's responsi
bility: In December of 1969, the school lacked the funds to meet
the Christmas payroll. The Board of Trustees, unable to raise the 
funds, asked that the teachers wait for their salaries. The Head
master decided to make another attempt to raise the money. He ap
proached a major foundation to obtain a grant to meet the emergency. 
The administrative shadow accompanied him. The Headmaster submitted 
a written proposal and made an oral presentation to the officers of 
the foundation. They told him that although they respected the 
school's record, they considered making grants only to institutions
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of higher learning, ihe administrative shadow asked to speak. By 
referring to his own past experiences and oonparing himself with 
the students of the school, he was able to demonstrate the need 
for a place like Harlem Prep, and persuaded them to make a grant 
from their contingency fund to cover the payroll.

As a result of the adninistrative shadow's success in ob
taining the funds, the Headmaster sent him to represent the school 
at other fund-raising conferences, and to educational meetings. 
Through these experiences, mutual trust and respect developed 
between the chief administrator and the administrative shadow.
Smith is now the Headmaster of an alternative school in Springfield, 
Massachusetts.

ihe Counselor Trainee

Another administrative trainee, Joyce McCoy, was a candi
date for the doctoral degree in counseling at Teachers college, 
Columbia University. She was studying to beocme a director of 
guidance services in Texas. She was an intern at Harlem Prep fran 
October, 1971 to June, 1972.

While at the school, she worked with the assistant head
master in educational, personal, and family counseling. She began
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with a snail nunber of students who were assigned to her fear 
counseling and college placement. The number of students increased 
as other students discovered that she was sincerely concerned about 
their welfare and capable of helping them. She also worked with 
a number of families that presented multiple problems. During her 
first term, she organized training sessions with paraprofes- 
sionals who were serving as attendance teachers. She met with the 
faculty to help than improve their sensitivity and understanding of 
the personal problems presented by the students.

Through her involvanent in the school and understanding of 
its purpose, she was able to apprise the recruitment officers of 
Columbia University of the high intellectual attainments of sane 
of our students, and help them gain admission to that college. 
Furthermore, she established ccnmunication with other colleges 
which accepted students from Harlan Prep with her recarmendation. 
Because of her efforts, a training program involving counselors 
from Columbia University's graduate school has been established.

The training program for service in urban education is 
structured to teach concepts and offer alternative models; it 
also has the flexibility to permit individual expression by the 
trainees.



CHAPTER V

IHE ORGANIZATIONAL STRUCTURE

In selecting the organizational structure best suited for 
implementing the mandates of the school's charter, the administration 
decided that the organizational structure adapted must facilitate 
achievement of goals.

Although a bureaucratic structure is not inherently evil 
and has demonstrated that it makes for effectiveness and efficiency, 
the administration rejected it as an organizational structure for 
Harlem Prep. The bureaucratic structure was rejected because 
Harlem Prep was not designed to be a profit making organization, 
service was more inportant than efficiency, power and authority 
was to be shared, the school would not be subjected to the whims 
of the Headmaster, rewards would never be related to position in 
a hierachy, and the school did not wish to adopt the stratification 
of roles like the pdblic schools.

Ihe concept of adopting a need-cycle breaking organizational 
structure resulted fran the writing of Katz and Kahn. Harlan 
Prep was created at a time of ccmnunity tension and unrest. It 
had to possess quality of flexibility in order to function in this
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social milieu. This meant that the school had to be able to 
withstand multiple denands that were frequently oontr idictory.
An organization's ability to adapt to its environment is discussed 
by Katz and Kahn. They write:

Nothing in the production, 
supportive, and maintenance subsystems 
would suffice to insure organizational 
survival in a changing environment. Except for the functions of procurement 
and disposal, these subsystans face inward; they are concerned with the 
functioning of the organization as it 
is rather than what it might become.
The risk of concentrating attention and energies inward are directly proportional to the magnitude and 
rate of change in thw world outside 
the organization. Entemal changes in tastes, in cultural norms and 
values, in competitive organizations, 
in economic and political power - all 
these and many others reach the organization as danands for internal 
change. To refuse to accede to such 
dsnands is to risk the possibility 
that the transactions of procurement and disposal will be reduced or refused, 
or that the process of maintenance 
will become increasingly difficult in most formal organizations. There arise, 
therefore, structures which are 
specifically concerned with sensing 
relevant changes in the outside world and 
translating the meaning of those changes for the organizagion.

Daniel Katz and Robert L. Kahn, The Social 
Psychology of Organizations. (New York: John Wileyand Sons, Inc., 1966), p.42.
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The Need-Cycle Breaking system car organization may be 
defined by the elements: The system develops programs for
multi-service purposes, it renders service where needed, the norm 
setters are not an elitst group, but all who are involved in the 
life of the system, the structure enhances the opportunity for 
upward mobility in vocational areas, and a need-cycle breaking 
organization supplements older agencies with a new one, if the 
older organization cannot adopt to change.

This structure supports the philosophy of the school, a 
philosophy designed to have the organization serve the client 
rather than reverse. Harlem Prep, therefore, does not have 
a pyramidal organizational structure. Its form is more a series 
of interlocking circles that begin and end in a circle. See ELgure 1.

The systan is open in that it provides for quick input whether 
negative or positive. Camtunication is multidimensional and encouraged 
by frequent informal meetings, acuity, students, parents and community 
representatives know that their wishes are seriously considered. Tb 
provide for democratic treatment of all clients, representatives frcm 
all factions at the school are represented on the Board of Trustees. 
Decision making is pushed downward.
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Figure 1.

Hie Flow of Decisions
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The Open Classroom

The organizational structure influenced the adaptation of 
the open-class system of class organization. The school is made up of 
clusters of snail groups, situated in an open physical envixorment. 
Carpeting and acoustical ceilings absorb the noise. One can tell 
at a glance whether a student is happy, sad, sick or well. The 
problem of discipline is eliminated. Students and teachers learn 
that they must speak in tones that do not disturb a neighboring 
cluster. Students may move about freely. There is an atmosphere 
of friendliness. The physical environment of the school contributes 
to the effectiveness of the opened-systan. There is nothing to 
conceal. There is nothing to fear. There is peace and unity.

The chief administrator shares decision-making with all 
concerned with the school. It takes a longer time to reach a 
decision, but once a decision is agreed upon, the group works 
far its success. Students who live in confined quarters, and went 
to schools built like boxes, enjoy the physical and social environ
ment at Harlem Prep. It provides then with the opportunity to interact 
freely with friends, teachers and the school environment. This aspect 
of the school may be described as the nonverbal content of the 
surroundings.
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Che important lesson is learned by all connected with 
Harlem Prep. One is not penalized for error. Mistakes and 
faculty decisions serve as material for learning. The 
Headmaster listens to the advice of administrators, faculty, 
students and parents. He only makes a major decision after 
consulting with all factions. The Need-Cycle Breaking 
organizational structure along with The Open-Classes encourage 
frank communication devoid of anger.



CHAPTER VI 
THE PROBLEM CF FUND RAISING

In spite of a successful record for redirecting the 
educational goals of eary school leavers, and enhancing their 
earning potential through placement in colleges and universities, 
Harlan Prep faces a bleak future. The school has always had 
difficulty in obtaining funds for the operation of the program.

During the 1967-1968 fiscal year, the Carnegie Corpor
ation made a $300,000 grant to the school. The grant was restricted 
in that $150,000 was designated for the 1967-1968 fiscal period, 
while the other $150,000 was allotted for the 1968-1969 fiscal year. 
The New York Urban League was responsible for fund raising and 
the fiscal disbursement of monies for the school. This arrange
ment was necessary because Harlem Prep had not received its federal 
tax exemption status. The New York Urban League charged the school 
twenty percent per annum for administrative costs. Harlem Prep 
therefore, had an operating budget of approximately $120,000 for 
the first year.

The Headmaster is responsible for preparing the budget and 
submitting to the Board of Trustees for approval each year. The 
fiscal year begins July first of each year and ends on June thirteenth 
of the following year.
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Ihe fiscal year extends for twelve months, while the acadenic 
school year is ten months.

The per capita cost of educating a student is the ratio 
of the school enrollment for a fiscal year, to the approved budget. 
The Headmaster finds this method of arriving at the per-pupil 
cost uncomplicated. The annual budget is fixed by the Board of 
Trustees; the student enrollment varies, however, fran year to 
year.

The fact that Harlan Prep is able to admit a former 
high school dropout, provide him with educational and guidance 
services, and then place him in a college car university of his 
choice means that the school is living up to the madate of the 
charter. What is more important is that the cost of educating 
an individual student is less than that of the public high schools 
in New York City. Table 3 shows the per capita cost from 1967 to 
1972 for educating Harlem Prep students. The per capita cost 
for New York City high schools ranges fran $1,000 to $1,900.
Schools with special curriculums and materials for art, music 
science and technical instruction have higher per capita costs.

BarryG
Highlight

BarryG
Highlight

BarryG
Highlight

BarryG
Highlight

BarryG
Highlight



-  115 -

'CABLE 3 
PER CAPITA. COST

Piscal Period Enrollment Budget Per Capita Cost

1967-1968 70 $120,000 $1,714
1968-1969 183 170,000 929
1969-1970 600 460,000 766
1970-1971 580 640,000 1,103
1971-1972 600 640,000 916

In the fall of 1968, the Board of Trustees 
approved a budget of $60,000 for the renovation of the super
market which is new tire permanent hone of Harlan Prep. The 
Headmaster, wishing to utilize the 10,000 square feet in the 
basement, launched a program to raise additional funds for the 
renovation of that space.

The Rockefeller Rind provided the money for the 
rugs and acoustical ceiling. The heating and air condition unit 
was obtained at cost from the Chrysler Corporation. The school 
had to pay for delivery and installation costs. The science tables 
and equipment were donated to the school by the Union Carbide 
Corporation.
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Reagents, chemicals and the other science equipment were 
donated by the physiology department of the Columbia University 
Medical school at the Presbyterian Hospital. The kitchen hard
ware was obtained fran a grant fran the Consolidated Edison 
Ccrpany. Office typewriters were purchased through a grant from 
New York Metropolitan Life Insurance Company.

Ihe difficulty in obtaining operating funds forced 
the chief administrator to assume the role of primary fund 
raiser. Desiring to provide the students with an environment 
that was both pleasant and ocmfortable, Dr. Harold Gores of 
the Educational Bcilities Laboratory of New York City, arranged 
for the firm of Herman-Miller, Incorporated, to design and con
tribute furniture for the main level of the school.

This provided the school with another opportunity to 
involve the students in the decision-making process. During 
the sunnier months of 1970, Howard Prcbst, William Stumpf, and 
Thomas Pratt of Herman-Miller, worked cooperatively with a com
mittee of students in designing the floor plan, selecting the 
texture and color for chairs and cushions, and in designing 
acoustical baffles that would absorb same of the noise while 
being movable. The designers at Herman Miller believe that 
the school should do what our larger society has to do:



-1 1 7  -

be ready to encorpass a rich diversity of behavior and cultural 
input. This thinking fits in well with the philosophy of Harlem 
Prep.

The Headmaster cites these experiences to show that 
Harlem Prep has always had friends seeking to assist the school 
in achieving goals. In spite of the help from friends, the 
school has always found it difficult to obtain monies for oper
ating expenses. Seme grants are restricted and can be used 
only for a defined purpose. Others are quite small and provide 
insufficient financicial support.

It is the practice of most foundations to award grants 
for a two year period only. Corporations who assisted Harlem 
Prep in the formative years no longer give financial support.
The exceptions to this pattern are Emm, Consolidated Edison 
of New York, the New York Metropolitan Life Insurance Company, 
the Eird foundation and the John and Sheila Mosler Inundation.

The students who attend Harlem Prep are poor. Huey 
and their families cannot afford to contribute large sums of 
money to the school. Instead, the students form work teams 
whose purpose is to give basketball games, dances, concerts, 
and dinners to raise funds to keep the doors of the school 
open. Hie teachers' salaries are less than the salaries
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are less than the salaries paid to public school teachers. A 
beginning teacher with a baccalaureate degree receives a starting 
salary of $8,000 at Harlem Prep. This same teacher can receive 
$9,980 as a beginning teacher working for the New York City 
Board of Education. Administrators working at Harlan Prep receive 
approximately $3,000 less per year than administrators who work 
for the Board of Education. The inequity is ocnpounded in that 
the school is unable to provide the staff with adequate fringe 
benefits. Still, teachers continue to apply for positions at 
Harlem Prep.

Fiscal Support from the Black and Puerto Rican 
comiunity is poor. Support from community churces is also poor. 
This is difficult to explain because the students attending Harlem 
Prep have some ties with various churches and religions. Table 
4 shews the religious faiths of the students for 1969, 1970 and
1971.
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TABLE 4 
RELIGIOUS FAITHS CF STUDENTS

faiths 1969 1970 1971

Protestants 33% 41% 46%
Catholics 28% 18% 20%
Jews 1% 0 0
faiashan Jews 2% 4% 3%
Sunni Mislims 4% 2% 1%
Black Muslims 16% 14% 12%
♦The Gods 12% 15% 11%
Baha'is 1% 2% 1%
Buddhists 1% 0 0
Mo Religion 2% 4% 6%
Source: School records of Harlan Prep.

♦Referred to before as a group who follow the teachings 
of the Koran and the teachings of Malcolm X.
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The Headmaster, faculty and students devised a fund
raising program where representatives of the school would speak 
to churches in the boroughs of the Bronx, Brooklyn, Queens, and 
Manhattan. The purpose of having speakers at the churches on a 
particular Sunday morning was to acquaint the congregations of 
the goals and success of Harlem Prep. The secondary aim was to 
ask the churches to lend fiscal support to the school. Letters 
were sent out asking permission of the clergy to have five minutes 
of the Sunday morning service to speak. Seme five hundred letters 
were mailed out. The school received responses from four.

It is the chief administrator’s feeling that the churches 
in the Black and Puerto Rican communities are still the spiritual 
magnet of these ccmrunities. Churches are still the spiritual and 
social centers in ghetto ccmnunities. They represent a source of 
power that is important in the lives of residents. Harlem Prep 
must find a method of attracting the support of the conmunity 
churches. That is the reason that faculty and students have 
coined the phrase, "Consecration for Education." This is a plea 
to the spiritual leaders in the ghetto communities to view Harlem 
Prep as a contributing agency in the life of the residents of ghetto 
communities.
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Harlem Prep must have broad-based fiscal support. The 
city, state, and federal governments, business, industry, and foun
dations must contribute varying amounts of money until the school 
can develop moneymaking programs. What is mare important for the 
fiscal health of the school is the participation of the faculty, 
students, and parents in developing self-help prograns. Harlem 
Prep must not contribute to the welfare syndrome where individual 
initiative is stunted. Students must acquire the understanding 
that they have the power to work for the school to lessen the fi
nancial bind.

It was encouraging to see the Parents Association form 
a coalition with ccrtmunity people in presenting a concert at Alice 
Tally Hall, Lincoln Center, during May, 1972. The program featured 
Samry Davis, Jr., who entertained the audience for than one hour.
He was so moved by the reception of the audience that he pledged 
his talents and service to the ŷjung people of Harlem Prep when
ever they needed him.

Although city, state federal and federal and corporate 
support is not forthcoming, Harlan Prep is determined to keep its 
program going. No matter what the outcome, everyone associated 
with Harlan Prep can be proud to make the claim that the school 
can educate the "uneducables" and for less money allotted by the 
Mew York City public school.
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CHAPTER VII

EVALUATIONS AND REFLECTIONS

One method of evaluating the production of Harlan Prep 
is by making a head count of the graduates who were admitted to 
college. Table 5 shows the annual number of graduates:

TABLE 5

THE ANNUAL NUMBER OP GRADUATES

Year
I

Enrol.
I

No. of Grads.
June, 1968 75 35
JUne, 1969 183 67
June, 1970 600 83
June, 1971 580 126
June, 1972 600 155

Total 466

Eleven of Harlem Prep's graduates frcm the class of 1968 
conpleted the baccaulaureate in JUne, 1972. Bur are now teaching 
at Harlan Prep, the other six are continuing their education in 
graduate schools. Ejut of the students frcm the class of 1969
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made the Dean's list in their sophomore year. One strident, 
Michael Williams, was an all-American Basketball star at Ithaca 
College. Mike is now teaching mathematics at Harlem Prep and is 
the Basketball Coach. One of our graduates frcm the class of 1968 
has received a four year scholarship to medical school.

Graduates of Harlem Prep are enrolled in 209 colleges 
and universities throughout the country. The school's follow-up 
program however is inadequate. To receive reports about its 
graduates, the school must depend upon the good will of deans 
and registrars. The school does have the information that 20 
students out of the 466 graduates have dropped out of college. This 
rate is lower than the national average for students leaving 
institutions of higher learning.

The organizational structure of Harlem Prep was evaluated 
by John Price Jones, Incorporated in 1970. They found that the 
Headmaster had too many responsibilities, and that he was making 
decisions that The Board of Trustees should have been concerned 
with. The report recamended that a Business Manager be employed 
to handle school business administration. This would permit 
the Headmaster to work with faculty, students and parents; and 
to have the opportunity for creating new programs. Although the 
school has anployed a fiscal Officer, the Headmaster’s time is 
still not used in working in the areas suggested by the report.
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There have been informal evaluation of the school's program 
by such writers as Charles E. Silberman, Neil Postman, Jonathan 
Kozol, Ronald Gross and Paul Osterman and A. Harry Passcw; 
in addition, Hred Hechinger of the New York Times carried a 
feature story on the school in January 1, 1970 issue. These 
reports are informal. The Headmaster would like to have a 
formal evaluation of the School's program by external evaluators.

Harlem Prep is in its fifth year of operation with five 
classes of alumni behind it, and a sixth class well on its way 
to completion of its educational goals. It is now crucial that 
friends of Harlem Prep and advocates of change in secondary 
education have an in-depth assessment of the school's educational 
philosophy, practice, and significance. Hopefully, a clearer 
understanding of the school's resources, strengths, weaknesses 
and potential will be revealed.

There must be an intensive analysis of the substantive 
structure of Harlem Prep. The educational philosophy and 
major operating policies of the school must also be reviewed in 
depth. The study should involve an intensive analysis of the 
character of the staff and student body. The educational 
facilities, curriculum, administration, and college placenent
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practices should be studied in depth. The chief administrator 
would welcome such an assesanent. It would provide the necessary 
input for change and growth.

The scores obtained by entering students on a standardized 
reading test is another indicator of the effectiveness of the 
school’s programs. Students may now enter the school with a 
reading score below 8.0 In the summer of 1971 the school admitted 
22 students who read at the 6.0 level on a standardized reading 
test- The students attended simmer school on a half-day basis 
for six weeks. At the end of the sixth week period, two students 
rgnained at the 6.0 reading level, 18 increased their reading scores 
more than two years and two students left the program. This positive 
result encouraged the federal Government to fund the school for an 
Upward Bound Program.

There are problems in Harlan Prep also. Six of its young 
men have died frcm the use of narcotics. At least one percent of 
students who enter drop out of Harlan Prep. The Parents Association 
meetings and activities are poorly attended. Not every catmmity 
group approves of the integrated staff and some continually harass 
the administration to change. The school has proved itself adaptable 
to maintain its integrity.
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REFLECTIONS

Harlem Prep was created to demonstrate to schools and to 
universities and colleges that among the large numbers of dropouts, 
there was a sizable number bright enough to enter these 
institutions and graduate. By demonstrating the reality of this 
hypothesis, it was hoped that public schools would adopt some 
of the methods used at Ilarlem Prep.

Harlem Prep has had more positive results in influencing 
colleges and universities than in changing the thinking of 
teachers and administrators in public schools. Appendix II gives 
the names of some of the colleges and universities who have made 
changes in admission policies to accept a former dropout.

In spite of working with a multi-racial, multi-political 
and multi-religious faculty and student body, prejudice and 
racial hatred still persist in the ccrnnunity and in the state. 
Harlem Prep, located in Central Harlem is able to work in harmony 
with diverse peoples, but, other schools in New York City, either 
cannot or will not.

When thinking about the experiences gained by serving at 
Harlem Prep, the Headmaster feels that alternative schools of 
this type can serve other schools in achieving their goals.
In fact, they can be as an educational beacon in a time of darkness.
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The use of moral principles influences the students and 
faculty to behave morally. The diverse cultures of faculty and 
students merge together at Harlem Prep to create a school 
culture based upon the enhancement of mankind. Culture is defined 
at Harlem Prep as the ideals, attitudes and behavior of a 
people. Hie ideals are the basis for the development of moral 
and spiritual attitudes. Hie attitudes are translated into 
humane behavior. Our motto "Moja Logo" is the school's belief 
that there is unity in brotherhood. The school considers such 
factors as manner of speech, attire, and diet as artifacts of 
a culture. Although Ilarlcm prep is a non-sectarian school, its 
character is definitely spiritual.

It would be dishonest to imply that creating an alternative 
school is devoid of problems. It is only just to direct the 
creator of a new school to some of Harlem Prep's problems. One 
should be hesitant to begin a new school without the assurance 
of a budget for at least two years. There is another caveat 
to consider. Both private and public funds are more directed 
to projects concerned with training for immediate job placement 
of clients. Programs seeking to place young people into colleges 
and universities do not attract government nor foundation 
support. They must be shown that investment in the oollege 
education of a young person will yield results that is 
benificial to the individual, the ccrnnunity, and the nation.
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The administrator has learned that directors of urban affairs 
of corporations are interested in factual fiscal data rather than 
arguments about the moral responsibilities of the coporate structure. 
It is wise to use films, charts and graphs in making a presentation. 
Student representatives have been effective in making presentations 
for funds from corporations.

One of the most serious mistakes made by the Headmaster was 
his failure to learn who were the "real" community leaders. During 
the early fall of 1968 when the school was moving into its permanent 
headquarters, a group of angry men came into the school. They were 
known as The People's Program. They were Involved with a drug 
detection and prevention program. The Headmaster had not consulted 
than for assistance in screening for usage of drugs in the program 
at Harlem Prep. They did not want payment for the service. They 
wanted to be involved. After their initial anger they became cooler 
and instructed the chief administrator about the power bases in the 
acmnunity.

For all of the heartaches in working at Harlem Prep, there 
is much joy. To use the salty language of the ghetto: There is a
thin line between making it in the ghetto and dying. Success is a 
journey and not a destination - a place to go rather than a place
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to have been. It is a trip through the maze of tenement streets 
that lead to a deadend, or out.

No one enters Harlem Prep that is not changed for the 
better. Hie spirit displayed by Harlem Prep has encouraged 
others to replicate the program. There are more than 3,000 
alternative schools in the country. This information was 
obtained frcm the United States Commissioner of Education in
1972. Ihis may be considered as a positive mandate for educational 
change. Whether Harlem Prep remains open or closes, it has 
touched the lives of many young people. It has caused a Black 
youth to call a White youth Brother. John Bell, of the class 
of '68, describes the Harlem Prep spirit in this way:

We've ccme out of the strain of the doing.
Into the peace of the done 
For we've done so much With so little for so long Ihat now we can do anything 
With nothing at all.
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APPENDIX I
Course Description
English Department

Reading Skills Workshop
Hiis workshop will concentrate on the form and structure 
of essays, short stories, and novels. One ncn-fictianal 
work will be chosen, to practice the techniques of break
ing down terminology for better interpretation and under
standing. In the other forms of literature, there will 
be orphas is made on studying the various literary devices 
incorporated in writing. Ihis will enable the student 
eventually to become more discerning in his ability to 
read for understanding and pleasure. Bocks and other 
literary works will be assigned based on consultation 
among the students and the instructor.
Creative Arts Workshop
It is believed that the broad area of this Creative Arts 
Workshop will make it possible far the students to work 
in areas of their particular interests. Mare than one 
instructor will be assigned to this course to enable 
individuals to get involved in such areas as playwriting, 
dramatics, drama analysis, dance forms and other cultural 
interests, based cn consultation of the students and 
instructors. Another English course must be taken as a 
co-requisite.
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Ccrmunication Arts Workshop
The aim of this course is to bring about an awareness of 
speech and its elements through a ocnparative study of 
environmental speech habits. After a careful stud/ of 
the standards an which correct speech habits are based, 
each student will be able to determine his own area of 
error and work on its correction. Identification of 
these areas of error will be further aided through the 
use of live and recorded speeches given by each student 
and judged by the class as a whole. In accanplishing 
this, the class will also become aware of the importance 
of proper listening. During a fairly thorough review 
of the background of voice mechanism, the course will 
partially enccnpass the physiology and structure which 
go into the manufacturing of sound. With arrple time 
given to the practice of sounds in English, by the use 
of poetry and discussion, the class should be able to 
expose individual problems.
Writing Skills
The main goal of this course is learning to ocnmunicate to 
different audiences. Students will acquire techniques far 
organizing their ideas and developing short articles as 
well as term papers, reports and other material raised cn 
factual information.
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Principles of Play Writing
This course is designed to provide students with an oppor
tunity to learn to write plays. All facets of this type 
of writing will be explored.
Black Theatre in the 1900's
This course will focus an a study of plays written by Black 
playwrights in modem times. Included will be works done 
in the federal Theatre and New Black Theatre. Students 
will be required to write a term paper on an independent 
project and engage in class discussion.
Eastern Literature
This course presents a survey of the philosophy and literature 
underlying Buddhism, Confucianism, Taoism, Islam and Japanese 
and Chinese poetry. The goal of this course will be to gain 
insights into the philosophy of the Eastern world and to be 
able to discuss and ccnpare various ideals presented, other 
areas of student interest may be discussed.
Creative Writing Workshop
This course will be an attempt to explore self-expression 
and work on developing new forms of written ccmnunication. 
Specific forms studied will include poetry, short story and 
prose.
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Writing Skills Workshop
This course will attenpt to give the student the basic 
format of college level essays and papers. It will start 
with a definition of terms used in the academic field of 
English. Topics to be covered are basic grarcnar, and 
organization of a paper or essay. Another of the major 
aims of the class will be to enable the student to correct 
and criticize his own work. Because students are likely 
to be on varied levels of writing ability, each student 
will be expected to consult with the teacher outside of 
class.
Survey of World Literature
Hie class will read books from various cultures, periods 
of history and areas of the world. To obtain a more com
plete understanding of the works to be read, the class 
will do seme research into the general atmosphere of the 
culture where the work originated.
Written Expression for College
This course is designed primarily to help students fulfill 
the various kinds of writing assignments they will be given 
in college. They will have an opportunity to practice 
writing reports, expository papers, outlines, term papers, etc. 
The course is not a creative writing workshop, although students 
will be encouraged to express clearly their own viewpoints.
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Course D es crip tio n
M ath Departm ent

Background Math
The aim is to lead to Algebra I. Background Math is 
essentially a brush up course in arithmetic covering frac
tions, decimals, and percentages. Problem solving is em
phasized as relating to reality of existence. The student 
will be taught as an individual, tutored, or working in a 
group.
Algebra I
The sum is to use this mathematical shorthand to solve 
the more complex prcblans of concrete reality. Areas of 
special interest in problem solving will be delineated 
such as far the scientist, businessman, and engineer. 
Students will be taught as an individual or as part of 
a group. Algebra I leads to Geometry or Algebra XI. 
Geometry As Existence
The aim is to identify, measure, and calculate the physical 
concepts of space, time, and motion,"Geometry As Existence" 
involves exploration of space as it affects the individual 
and society in the reality of existence or the aspects of 
space, physical and the mental.
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Pre-College Analytical Geometry
This course is designed to give the student an in depth 
understanding and knowledge of the fundamentals of analytical 
geanetry. Ihe course is developed around the idea of point 
and distance, area, volume, slope, geometric logic and 
around characteristic relations and functions of parabolas 
circles, ellipes, conic sections and limits and differentiation 
of algebraic and transcendental functions.
Pre-Oollege Trigonometry
The course is recommended to those students who have basic 
knowledge of Algebra and (fecmetry. The topics covered in 
the courses include angles and arc length, trigonometric 
functions of general and acute angles, practical application 
fundamental relations and identities of different functions, 
trigonometric equations, and complex numbers.
Pre-College Algebra II
This course is a continuation of Pre-College Algebra I. We 
will be working with equations initially and deal extensively 
with word problems. If time permits, we may look at the 
theory of equations and a treatment of mathonatical logic. 
Advanced Algebra
Ihis course is designed for the student who has been doing 
well in Pre-Oollege Algebra I, and who would like to move 
on through the course as outlined for Pre-Oollege Algebra II



*Advanced Algebra (can'd)
rather rapidly and get into the basics of trigonometry 
and analytical geometry by the end of the term.
Grass Boots Math
This is a new concept in mathematics. We will take old ideas 
and give them a new face by attempting to relate math at its 
roots to people in their eveiday life. The course will deal 
with elanentary set theory, and percentages. Practical use 
of concepts will be related to life in the ghetto.
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Course D es crip tio n
S o c ia l S tu d ies Departm ent

Ancient African History
Hie class periods will be, for the most part, a showing 
of slides of the art and architecture of Ancient Egypt.
The sessions will follow, chronologically, the history 
of the highest civilization of the ancient world. The 
history will be brought out by the monuments and literature. 
There will be trips to nuseums.
The course will skip from ancient times (c. 30 B.C.) to 
the West African Kindans of the Middle Ages when the Saharan 
caravan routes brought gold to the north coast of Africa 
frcm where the continent of Europe was supplied with the 
precious metal. Great centers along the trade-routes flourished 
in art and culture; such as Timbuctu, Mali, Song hay, etc.
African Studies
A historical study of the efforts of the Black people in 
Africa and in the Mew World to unite in a octrmon attempt 
to change the image of the Black man and to unite in a 
cannon struggle against racial discrimination in the world 
and for African self determination.
AIM: TO illustrate that the Black people in the world

have always recognized their cannon racial identity 
and interests.
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This course will explore the roles of the new nations of 
Africa, and Asia in international politics with special 
attention to seme aspects of their foreign policies and 
the various factors underlying the choice of foreign 
policy goals and action.
Asian Cultures
The course will introduce the student to history, religion, 
philosophy literature social structures and political structures 
in China, Japan, and India. Major emphasis will be on the 
20th century. The war in Indochina will be discussed at 
the beginning of the course.
Introduction to Economic Theory and History 
The course introduces the student to sane of the basic 
content of economics in the light of both theory and history. 
Topics will include the pre-market economy, the onengence 
of the market society, the Industrial Revolution, industry 
technology, the evolution of guided capitalism, the under
development world, and the changing nature of the economic 
problem.
Latin America; A Continent in Turmoil 
What caused the Cuban Revolution? Why were 300 students 
slaughtered in Mexico in 1968? Why do millions starve 
in rich Brazil? What kind of racisn exists south of the 
Border? why did the Guevara fail in Bolivia? Students
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Latin America; A Continent in Turmoil
will have an opportunity to analyze questions such as these, 
and be encouraged to reach independent conclusions through 
individual and joint projects. Filins, guest speakers, field 
trips will be scheduled.
History of the City and Urbanization
The aim of this course is to shew the origins, transformations 
influence and prospects of the city as we know it. Special 
emphasis will be placed on New York, London, Paris, and Tokyo, which 

have the full effects of urbanization.
20th Century History of America
This is a survey course in history, showing the social, 
political and economic factors at work. The changes of 
foreign policy will be a main item of discussion.
History of W.W. I and W.W. XI
This course will give a historical background of the courses 
effects and repercussions of the two major wars of the 20th
century. (It may also be looked upon as a study of modem
Europe.)
History of Revolution and Social Change
Blench, Russ ion, Chinese, Cuban, Algerian and a few African
revolutions will be covered in detail. Contemporary political 
movements including Marxism, Bscism, Capitalist!, Maoisn, 
will be studied in the second part of the course. Students 
are expected to give oral reports in class and write a term
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History of Revolution and Social Change (con'd) 
paper on the above topics.
Principles of Sociology I
This course is designed to create an awareness of the be
havior and personality of people according to the size 
of the group and the way it is arranged in space. E>r 
example: three arrangements could be urban, suburban,
rural. Course materials include text and reading materials, 
field trips, group encounter sessions.
Principles of Sociology II
The aim of this course is to expand on the ideas above, 
while enlarging the study of the problems and models of 
three large cities. Course requirements include text and 
reading materials, field trips, films and group encounter 
sessions.
African Black Nationalism
A historical, cultural, political, economic and psychological 
study of African reaction to western colonial rule frcm 
the stage of protest and resistance movements through that 
of a full blown nationalist movement. This course will in
clude the study of symbiotic conncetian between African and 
Black Nationalism.
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Camunity Legal Problems
The course will attempt to give the student a practical 
view as to how the legal judicial and administrative 
affect the ccrtmunity. The focus will primarily be on 
problems which frequently arise in an urban ocrrmunity such 
as housing landlord-tenant, social welfare and oansuner 
affairs. If time permits the areas of draft law and domestic 
relations will also be explored.
The areas of study will be determined for the most part by 
the student themselves and what they feel is most relevant. 
Classroom time will be devoted to the analysis of an actual 
case, applying the law and discussing if the law, as applied 
aoccnplished what it was intended to do. The class will 
try to arrive at a consensus which will be compared with 
the actual result.
No prerequisite is necessary as the course will deal primarily 
with the practical affect of the law in meeting caiman problems, 
one would expect to encounter so that human experience will be 
called on rather than familiarity with the particular laws. 
Archeology and Physical Anthropology 
A survey of man frcm his earliest known origins to the 
beginning of civilization. Such things as the changes in 
the human body over time and development of culture will 
be included.
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Historical Anthropology
History and anthropology are combined to shew how whole 
societies change ever time. In this course, the focus 
will be changes in life of the American Indian. Text will 
be assigned.
Cultural Anthropology
An introduction to the study of man's cultural heritage 
through a consideration of the principal sub-diciplines 
in the field of anthropology: 1. Elementary social
structures with emphasis on structural-functional analysis 
of basic organizational societies 2. Political systems 
with aiphasis on the political evolution of development. 
Several Ethnographic examples will be discussed. 3. Com
parative Religions systems with an emphasis an the religions 
beliefs and practices of primitive peoples with special 
reference to symbols and value systems. Various religious 
beliefs of more oatplex societies will also be discussed.
4. Ethnology, A comparative considerations of various 
primitive societies with emphasis on the range of social 
and cultural variation.
Culture and Personality
A detailed study of culture as a factor in personality and 
character formation. Anthropological theories will be con
sidered in relation to such concepts as "self" "personality" 
and character. The interrelationships of anthropology and
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Culture and Personality (con'd)
psychology will be considered as well as its importance 
far comparative (cross cultural) studies of socialization, 
change and ethnopsychiatry. The universal merit of various 
psychological principles will be tested on the basis of 
ethnographic data. Several primitive societies will be 
discussed in exmparisan to more complex societies* 
Introduction to Psychology
An introduction to psychology as the science of behavior 
an emphasis on such concepts as growth and development* 
Motivation and motional behavior, perception learning 
theories and thinking. Individuality and personality, 
health, conflict, adjustment and mental health, conflict, 
adjustment and mental health, behavior disorders and 
theraputic methods, social behavior and para psychology, 
careers and methods in the field of psychology.
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Course D es crip tio n
Science Departm ent

Fundamentals of Science
This is a general course covering the major areas of 
science: biology, chemistry, physics, earth science and
oceanology. It will provide the necessary background 
that will help the student achieve success in the specific 
science courses. It will help to develop the scientific 
skills of pxoblan solving, manipulative skills of the 
laboratory and research techniques.
Biology Part I And II
This course will cover the areas of all living things.
It will include studies in animal life and plant life, 
with attention to physiology, ecology, and heredity. It 
will demonstrate the relationship of structure and function 
in laboratory experiences will include use and care of 
laboratory tools, including the microscope, making ob
servations and setting up laboratory experiments, field 
trips may be included as the need arises. 
ghemistry II
This course is intended as a continuation for students 
who began in September and will supply sufficient prepara
tion for subsequent courses in chemistry. There will be 
a brief study on the principles and theories and law of
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Chemistry II Con'd
chemistry. Enphasis will be placed on the atomic structure, 
chemical bonding, chemical equilibrium, solutions and 
ionization. The laboratory work will enable the student 
to reenforce the theoretical concepts on an individual 
basis and help develop manipulative skills.
Chemistry I
Intended for people who have not carpleted the first course 
in chemistry with a passing grade or those who are beginning 
the study of chemistry totally new. This applies 
to this course also.
Physics I And II
Physics is designed for independent thinking and is basically 
college preparation. The various concepts to be stressed 
are the fundamentals, principles and laws of mechanics, 
heat, sound, light, magnetism and electricity. The labo
ratory exercised will help the student develop manipulative 
techniques as well as sane familiarity with equipment used 
in physics. Guest lecturers will also demonstrate prac
tical applications of theories learned.
Oceanology II
This course is designed as a survey of the field of 
oceanology. Topics to be covered will deal with appli
cation of chemistry, physics, and biology to the study
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Oceanology II Con'd
of the sea. Gnphasis will be placed on the interaction 
of the ocean and man. This is considered as an ecological 
study with the zoology, botany and chemistry that are 
adapted to the environment. Classes will include field 
trips and films.
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Course D e s c rip tio n
A rt D epartm ent

Art Workshop
Essentially, the concept of the art workshop is to pro
vide a situation wherein students can extend and/or 
develop their abilities through a greater understanding 
of the elements of art, such as line, shape, movement, 
mass and volume and the materials/techniques t&at are 
appropriate for visual prublens. The following areas 
are covered:
Painting
The purpose of the painting course is to enable students 
to develop their own style of working and an understanding 
of the functioning of the two dimensional surface. Any 
kind g£ paint will be used.
Drawing
To provide each student with the realization that each 
of than has the ability to draw.. .to expose students 
to the various styles of drawing.
Sculpture
The materials used will range from plaster, cement, clay, 
wood to various and sundry items that one finds, plusaan 
understanding of three dimensional design principles.
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Leather Craft And Jewelry Making
The purpose of this course is to expose students to mater
ials and tools which will enable-them to produce items 
that are both practical and aesthetic.
Art History
An investigation into the styles of art that man has 
made, beginning with the Egyptians up to the present. 
Advertising Art
Ultimately, this course is designed to enable students 
to develop a sound understanding of layout and poster 
design, plus the ability to letter.
Aesthetics
An introduction into various ideas concerning beauty; 
and with standards of value that are used in determining 
what is either good or bad.
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Coarse D e s c rip tio n
M edia Departm ent

Radio and Television Workshop
The errphasis of this course will be jcumalisn— finding 
our what is happening and learning how to present this 
information to various kinds of audiences.
Those students who are primarily interested in radio will 
have an opportunity to prepare one or more tapes for broad
cast on radio station WBAI.
Those students who are primarily interested in video (T.V.) 
will prepare video tapes for showing at Harlem Prep, and 
at various universities.
Guest lecturers from radio station WBAI will assist us 
in learning interviewing and journalistic skills. Other 
skills to be mastered are: use of the T.V. camera, sound 
recording, sound and video editing, scripting and pre- 
production planning.
This course is a pre-requisite for Ulmtnaking.
Hhtmaking
This course is open ably to students who have success
fully completed a course in television. The students who 
will take this course have already planned during the fall 
of 1970 the film they will produce this term. They have
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Hlmnaking Cm'd
also raised the money needed to oover all film and 
equipment expenses.
The couple ted film will be about 30 minutes, in color, 
and will tell the story of Harlan Prep. The purposes of 
the film are to help raise money to keep the Prep open 
next year and to help others interested in alternative 
education (students, parents and teachers) by showing what 
is special here at Harlem Prep.
Ocnimnication Education or Propaganda??
Mass Media is cleverly used to seme times educate and some
times persuade. This course will explore the various 
techniques used in the printed media (newspapers, magazines, 
conic books) radio, TV and movies to accanplish these ends. 
Classes will meet three times a week for one hour, during 
that time we will analyze examples of these mass media 
with the aid of printed matter, sound and video tape.
The enphasis will always to put first on the personal 
(private) experience. We will strive towards self aware
ness and then group awareness of how wa are affected by 
these influences.
Homework will consist of a short written review of an out
side reading or viewing (TV series or movie or radio to 
be handed in cnce a week.) The term paper will be' based
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Cartmnication Education Or Propaganda Con'd 
an these short weekly reviews and outside reading from 
assigned books. Again, the emphasis will be first on the 
personal experience and then an the outside reading.
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APPENDIX II
College and University 

Placements
Columbia University
Pratt Institute of Technology
City University
State University New Paltz

State University Alfred 
State University Oobleskill 
Gannon College 
San Jose State College

Kentucky State College 
Northrop Institute of Technology 
New York Institute of Technology 
Lincoln University 
Marymount Manhattan 
University of the New World 
Clark University 
LsMoyne College 
St. Xavier College 
Nathaniel Hawthorne College 
Fasliion Institute of Technology 
Eriarcliff College 
Pace College

Wesleyan university 
Kirkland College 
Loyola University 
Barber-Scotia College

Springfield College 
University of Vermont 
Shaw University 
Cornell University

Drexel University 
Rollings College 
Howard University 
Manhattanvilie College 
Brooklyn College 
Queens College 
Morehouse College 
Loyola University, Chicago 
Eisenhower University 
Fisk University 
Lafayette College 
Antioch College 
Long Islaiid University
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Adelphi University 
Hamshire College 
North Carolina Central State 
School of Visual Arts 
Queensbonough Ootnnunity College 
Gettysberg College 
Wilmington College 
University of Chicago 
Fairfield University 
Newark School of Fine Arts 
Ithaca
Manhattan School of Music 
University of Massachusetts 
University of Pennsylvania 
Connecticut College for Women 
Johnson C. Smith 
C. W. Post College 
Franklin and Marshall College

Old Westbury
Diablo Valley College
Boston College
Elmhurst College
Fairleigh Dickerson University

New York University 
Harvard University 
Gustavus Adolphus 
Lehman College 
Northeastern College 
Hunter College 
State University Buffalo 
ttooster College 
Bryn Mawr 
Camegie-Mellon 
Northwester University 
Utica College 
New Paltz University 
Harpur College 
Stonybrook College 
University of Wisconsin 
HOfstra
Bradford Junior College

Brooklyn College 
Berkley University 
Friends World College 
Marish College 
Montclair State College
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